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[1]
[1]

The process of the bottom up modal expects the listener to have a very
effective as they have to make sense of every sound.

[1] IEEZE.C
[1] Y¥EBE.F

[1] %EIEL4

[11 A

long-term memory

[1] B.

working memory

1] C



short-term memory

[1] D.

sensory memory

[2] &
g

[2]

Checking prediction is a typical task.



[2] IEFEZE.C
[2] MEEZE.A
[2] kg4
2] A.

post-listening



[2] B.

both while-listening and post-listening

2] C.

while-listening

[2] D.

pre-listening

[3]

S
B8] &
Which one of the following tasks is not a typical post-listening task?

[3] IEFAZEZ.D
[3] MZE.F
[3] kL4
[31 A
Retelling



[3] B.

Role play

3] C.

Discussions

[3] D.

Note taking



4] EE
4 &F.

Teaching listening is

[4] IEFE=XB
[4] MBE.AF
[4] 5ELnZEL.4
[4] A.

process oriented and teacher-centered.

[4] B.

process oriented and learner-centered.

[4] C.

product oriented teacher-centered.

[4] D.

process oriented and teacher-centered.

[5] =&
[5] &F.

Which of the following factors is not emphasized in the top-down model?



[5] IEREZE.C
[5] YMEZE.F

[5] iEIEL4

[5] A.

The purpose of the talk

[5] B.

Listening for gist

[5] C

Making sense of every sound

[5] D.
The setting
[6] BRI

RREY
[6] &R
Which of the following statements is not the purpose of while-listening activities?

[6] IFMREZRA
[6] MEBE.H

[6] 1ELNZL.4

6] A.



To provide learners with a purpose for listening

[6] B.

To extract information

[6] C.

To practise listening strategies

[6] D.

To check comprehension

[7]

e
7] &F.
B0 TR

[7] IEMEERC

[7] MEZE.F

[7] FRRREFRIRZOERS
[7] kL4

[71 A
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[7/] B.
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[8] Ebuny

g
8] &F.
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[8] IEFAEZERB

8] ¥ZE.Z

[8] FWRRIEFRIMOERTT
[8] iEInZL.4

[8] A.

Ability

[8] B.

Competence

[8] C.



Attributes

[8] D.
Skill
[9] ERJSERR

g
9] &F.
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[9] IEFZEE.B

[O] MEBEXE

[9] ARRIZEFRIOERST
[9] iEINEL4

9] A

QUGS QUL R 4

[9] B.

EilNER (A



[10] =&
[10] =&

L E B 2 A O R FRHESE T Learning and innovation skills ] 4Cs
FRHZ?

[10] IEMEER.C

[10] XEZE.AF

[10] FRRREFRIZOERT
[10] iZEInEL4

[10] A.

Critical thinking, cultural understanding, collaboration, creativity

[10] B.

Critical thinking, communication, creativity, cultural understanding

[10] C.

Critical thinking, communication, collaboration, creativity

[10] D.



cultural understanding, collaboration, creativity, communication

[11] B ERIGRR
[11] &+

TR IA & b SR AR R AL SR TR = RS

[11] IEHRZEZEB

[11] EZEXE

[11] FRRIEEFRMZOEREF
[11] sEIEL4

[11] A.

# 2

[11] B.

Sl il i

[11] C

H &R E

[11] D.

Az




[12]

RREY
[12] &
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[12] IEfeZEZE.C

[12] MEZEXE

[12] FIRRIEEFRMOET
[12] sEmEL4

[12] A.

MAEIR

[12] B.

)

ol

[12] C.

2 ) TR

[12] D.
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[13] IEHRZEZER.C

[13] EZE.F

[13] FMIRRIEFRHROERSE
[13] EIEL4

[13] A

FRET

[13] B.

|

AE‘S\ u]s)

3
p=

~
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[13] D.

MALER

i
S
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[14]
[14]

B
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[14] IEFEZZEA

[14] MEZEME

[14] IR IOEFRMZOERF
[14] g4

[14] A.

R RFAIE

[14] B.

FRHE

[14] C.

P e T

[14] D.

K2R AF

[15] =REY
[15] &+
AR D B IR T RIE F BE ST E L ?

[15] IEMEERA
[15] MZE.F



[15] FRRIEEFRHZOET
[15] ikDiEN4
[15] A

e EES, P, W, 32, B BETRERIEEE . B
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[15] B.
At T, D, B, 8. BRI U ARE R . BRI
IS RE
[15] C

fEFt T, DA, . 3. 5 AR AR IS B L HIRE

[15] D.

fEAt G, P, . 3. B 5% NBERARE S XHIBE

[16] &R
[16] &
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[16] IFFREEE.B
[16] MWHE.H



[16] FMRRILEFRHZOERT
[16] EDiEN4
[16] A.

[16] D.

MALER

[17] &
[17] &

TEB—IER TITAENFEIEL?

[17] IEFRZEZEA

[17] ¥ZRE.F

[17] FRRIEEFINSESM
[17] g4

[17] A.



HIREIR N2 R E O T &N, M NTESZ M N, AMTA]
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e MHERL, BR=ABCRIE. RO .

[17] B.

EINNFAFEZZZBHE AW RNER, HMMARAY 2N
Mt

[17] C

BN R T A H AR A R AR MR SRR .

[17] D.

E RO N 4R kI, il S S il A S I R el A A
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[18] RREL ERIERR
[18] &+

TR — TR IR T Ao A S ST ?

[18] IEFEZZE.A

[18] MBE.F

[18] HMIRRIEEZIMEIESW
[18] iEINER4

[18] A.



HERKFLIN N B R E SN me s S A 2 A
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[18] B.
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e AATRTRAAIFIAT PR A REI = H e PR A #) 1o

[18] D.

MNATRTEAANZh A, R —— S SR Rk SIA5E 5

[19] RREL BRIRR
[19] &+

T ER—IRfEAR T S SR

[19] I1EMEZ=.D
[19] MZE.F
[19] FHRRIGEFIMWSIES



[19] D4
[19] A

BEZ AT, AT LRSI, @ R —— S S A I 5ok

S E 2
SJRES .

[19] B.

B A I e A S B S BB . (R
ZIME I PR S R ORI T AL, RET LEEGRINF] AR T,
) H RPN BRI, IR 12 B O I BRE S AR U7
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[19] C.

FAH AR BHEMARANEL . IBFEIAZIBMTRR, ]
RARESE BRI AR GER) SI 15 . AATTRT DA AT BR AR I 7 H e R )
CIREF

[19] D.

FARET HOHWAKRMOE A REM R XNERE. BREAREH
BT MEH, EREZMHATE, IWSBEERZN T REL
B AR T AEE B B2 B B R R

[20] AL ERIERR
[20] &R

TEB—IHEA TINRENZSIW?



[20] IEAR&EE.C
[20] YERE.H

[20] FHRRIEEFIMWSIESW
[20] iEIiEN.4
[20] A.

Fo e T H CARAM A KRR E B R R, BAAZIEIRA
R E MR, BTSN TN, WA ERN T K
LR, MAMUAUE Y 1 AEiC BBl A2 B R

[20] B.

SREAA SIS N HETRREES . FeEd A S22
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[20] C.

FHE S BB MAZR BRI ER . TR 2 AR RiE
B AT, A ) LE AR A Bt AR T B 35 1 B 2 Al A i
FEHEAANRAMGRTR B IRKREE ER N ARG H 15 . AATATEL
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[20] D.

EE M, ATRTCsh AR, s qli—— S N Al 2Rk

S4B E =
SJFES .

[21] B ERIERR
[21] &



T EER—IUEIAR T 450 3 B 2

[21] IEFZEZEA

[21] WBE.F

[21] FMIRRIEEZIMEESW
[21] iEIER4

211 A.

KESEERBHARTFREGEE. BR. AEFRA)HABNES &R
. HAESHEEHARN ARG, ZESME FARXERET,
BEMBLME . MBS . FAEF G T T E IS SR A0
IC-

[21] B.
AMUE S EMZE S /G, W HZ M R A——it 2 1)
HE

[21] C.

B E A HEAAMUTFEENEREAEL, JF B 28 5SS 1
ZNEEZ RN ZS IR
[21] D.

KB SEER Mgk TR, HIEEEHRE #LIrgE R A1 1 r4:
DRRo




[22] RREL ERIARR
[22] &

TE—IEIA T U e GRS

[22] IEFREZR.C

[22] MWZEME

[22] FRRREFIMSESN
[22] EInEL.4

[22] A

PRIV B AR E T IO RGO, T 2 LA ST R, T
B, AR R 231 ST I ST B (LR R A

[22] B.

RiE S EER —Rhaghe TR, HEE/EAR @3 AERAIZERHT
SRR, BEFIBMFEEFINEFMALC, HEFE ZEBISHA
AT I R R ERISZ BRI,

[22] C.
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[22] D.
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[23] RREY EAIRR
[23] &

TE—IEIA T AR B A F

[23] IEMAZEZ=.D

[23] YEREME

[23] FIRREEFIMSIESM
[23] ELZE4

[23] A.

MUHESEFERES 24, HE - MHENHN—CHRT)
ge, Blan:ss ¥, @ M. EREE

[23] B.
HMESHLHER RGN, FESHE FI XL RS, #im
., ARES

[23] C.

21 R ERTE AR RN SR AR S A oRR AN S, Gl
KRELBLTIRE -



[23] D.

RiE S EME Mg TR, HEEEME B R4 R A2 M4
RRKFR. BEFABEAMTFE NEFEAL, I HF il 54k
AT T AN R S B AZ B

[24] RREY BAISRR
[24] =&T.

What is the right order of Bloom'’s taxonomy questioning?

[24] IEMEZEZ=.D

[24] EZE.F

[24] FNRRRESFMER RIRENET
[24] 1EIEL4

[24] A.

Knowledge, Application, Comprehension, Analysis, Synthesis, Evaluation

[24] B.

Knowledge, Comprehension, Application, Synthesis, Analysis, Evaluation

[24] C.



Knowledge, Analysis, Comprehension, Application, Evaluation, Synthesis

[24] D.

Knowledge, Comprehension, Application, Analysis, Synthesis, Evaluation

[25] REEY BAISRR
[25] &

When you want to check answers or give instructions, which kind of student grouping is the
most efficient one?

[25] IFFAZE.C

[25] MZE.Z

[25] FMRmIREEENEIREIZLT
[25] iEINER4

[25] A.

Pair work

[25] B.

Group work

[25] C.

Whole class work

[25] D.



Individual work

[26]
[26]

JERist

i
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R
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Which of the following questions is a genuine question?

[26]
[26]
[26]
[26]
[26]

IEFEZ.B

EDE I

IR AIRE B aiE RIRENR T
EIEL.4

A.

“What is the opposite to ‘up’?”

[26]

B.

“What do you think of the writer’'s idea?”

[26]

C.

“What are the facts and opinions in the article?”

[26]

D.

“Who discovered Mississippi?”



[27] RE
[27] &

According to Bloom’s taxonomy questioning, the statement “identifying relationships,
causes or motives, and finding evidence to support main ideas” describes which level of
questioning?

[27] IEHaZZEB
[27] YBE.F
[27] FRARREEEFHE AT
[27] 1EIELA

[27] A.
Application
[27] B.
Analysis
[27] C.
Synthesis
[27] D.
Evaluation

[28] &
(28] &R



In group works, teachers can join a group for a while as a

[28] IEFA%EZ=.C

[28] MWRE.Z

[28] FMRAREEFMER RIRENZT
[28] iELE4

[28] A.
leader
[28] B.
inspector
[28] C.
participant
[28] D.
evaluator
[29] RREY EAERR
[29] &



Group work is most beneficial when the activity requires contribution from more than
students.

[29] IFFRZEZ=B

[29] MEZE.F

[29] FNRmGRESFMER RIRENZT
[29] EIuZEL4

[29] A.

one

[29] B.

two

[29] C.

three

[29] D.

four

[30] =REY
[30] &

Which of the following descriptions is not the nature of spoken language?



[30] IEFRZEZA
[30] MEBE-F

[30] iEDuEL4

[30] A

Well planned

[30] B.

Incomplete

[30] C.

Temporary

[30] D.

Less complex syntax




What is the purpose of meaningful speaking activities?

[31] IFMEZ.B
[31] MREXE
[31] i&IZL4
[31] A.

Improving accuracy

[31] B.

Using language to communicate

[31] C

Learning language

[31] D.

Using language to deepen understanding

[32] RREY ERIERR
[32] &

Which of the following components of writing belongs to the process of after writing?



[32] IFHa®Z.D
[32] YWZEMH
[32] JEInEL4

[32] A.
mapping

[32] B.
drafting

[32] C.
free writing

[32] D.

conferencing

[33] &
[33] &

Process writing places central importance on the process of

[33] IFMAEZ.B
[33] HREM
[33] iEINER4
[33] A.



prewriting

[33] B.
revision
[33] C.
drafting
[33] D.
outlining

H

H H

L 2T

[34] =&
[34] &

Which of the following methods is not supported by process writing?

[34] IFFAEZ.B
[34] MEZE.AF
[34] iEINER4
[34] A.

Let students discover what they want to say as they write.

[34] B.

Encourage feedback from the instructor only.



[34] C.

Include individual conferences between teacher and student during the process of composition.

[34] D.

Give students feedback throughout the composing process.

Which of the following statements should not be the feature of writing tasks?

[35] IFFAEZ.B
[35] MREM
[35] iEInER4
[35] A.

Keep a balance between accuracy and fluency.

[35] B.

Ideas should be given.

[35] C.

Be as authentic as possible.



[35] D.

Provide sufficient preparation before writing.

[36] AL EHER
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Adventure in the Himalayas.pdf

[36] IFMEZE.A
[36] MEZE.XE
[36] 15EIMZEL.1
[37] RRELGE™A
[37] BT
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Adventure in the Himalayas.pdf

[37] IEFREEA
[37] HIEM
[37] i5ELnEL.1

38] ERELIEZSE
38] BF

Krashen recommends that teachers concentrate on providing lots of
so that learners can acquire a second language naturally
like children acquiring their mother language.

[38] MEZEME

[38] FRRIBZEHFIRLT
[38]  iZEIEL.1

[38] A.

comprehensible input

[39] =&
g

[39]

states that students are often convinced that “learning”
grammar is of value to them and, therefore, expect the teachers to
teach grammar.


file:///C:/ueditorupload/read?objectId=a18712e58596c86572fce6968ea82b7b

[39] MEZEXE
[39] FIRRIBZEHFIRIT
[39] EInZy.1

[39] A.

Rod Ellis 8 Ellis
[40] ERELIBESER
[40] &+

In deductive method of grammar presentation, practice is often

[40] .M

[40] FHRRIEEHFIRIT
[40]  iZEIHEL.1

[40] A.

mechanical

[41] RRELIEZSER
[41] &
In method of grammar presentation, the teacher provides

learners with authentic language data in meaningful context and
induces the learners to realise grammar rules without any form of
explicit explanation.



[41] HEBEXE

[41] FIRRUBERFIRIT
[41]  J5EIEL.1

[41]1 A

inductive

[42] BB
[42] &+
People learn languages in ways.

[42] ¥ZE.Z
[42] iEInEY.1

[42] A.
different

[43] RABYIEZTE

[43] R+

. (RAEREZAZTE—E)

Learning can be affected by the way

[43] MZEXE



[43]  iETRES.T
[43] A

it is taught

[44] BELIEESER
[44] &t

The structural view of language sees language as
, m ,ands

[44] EZEHE
[44] %EIREA
[44] A

a linguistic system

[44] B.

phonology

[44] C.

morphology

[44] D.

syntax

made up of various subsystems: p



[45] ERELIEESER

[45] &
The functional view not only sees language as but also

[45] EZE.F
[45]  JEEINER.2
[45] A

a linguistic system

[45] B.

a means for doing things

[46] RREY IR

[46] T
The interactional view considers language to be ,whose main use is to build
up and maintain social between people.

[46] EZE.F
[46]  EEINER.2
[46] A.

a communicative tool



[46] B.

relations

[47] R MR
[47] &F.

Process-oriented theories emphasizes the nature of the human and physical
context in which language learning takes place.

[47] IEFRZE=B
[47] YEZE.HF
[47] 1EIuEg.2
[47] A.IE#
[47] Bi&IxR

[48]  EREL FIE
48] SEF.

Condition-oriented theories are concerned with how the mind organize new
information such as habit formation, induction, making inference,
hypothesis testing and generalization.

[48] IFFREE.B
[48] MEZE.HF
[48] i5ELnEY.2



[48] A.IETH
[48] BigiR

[49]
[49]

Behaviourist theory believes that language is a form of behaviour and it can
be learned the same way as an animal is trained to respond to stimuli.

[49] IEFREZEA
[49] XEBE.F
[49]  5EIREL.2
[49] A.IEFf
[49] BAHIR

[50] =&
[50] &

Different from constructivist theory, socio-constructivist theory emphasizes
interaction and engagement wit and scaffolding.

[50] IFFEEZE.A
[50] XEZE.HF
[50] iEIEL.2
[50] A.IEFf
[50] BAHIR

[51] =&
[51] &



According to Skinner, language is not a form of behaviour, it is an intricate
rule-based system and a large part of language acquisition is the learning of
this system.

[51] IEHeZZEB
[51] ¥WZE.HF
[51] 1EIEL.2
[51] A.IEHfS
[51] BAHIR

[52] B FTRR
[52] &+

According to the functional view, each language has a finite number of structural items. To Learn
a language means to learn these structural items so as to be able to understand and produce
language.

[52] IFHa&ZEB
[52] ¥EZE.HF
[52] iEIEL.2
[52] A.IEff
[52] BAHIR

[53] =B FRfR
[53] &+

The functional view not only regards language as a linguistic system but also a means for doing
things. In order to perform functions, learners need to know how to combine the grammatical
rules and the vocabulary to express notions that perform the functions.



[53] IFFRAEZ=A
[53] ¥EBE.HF
[53] 15EIuEL.2
[53] A.IEff
[53] BAHIR

[54] B FTRR
[54] =&

According to the interactional view of language, in order to know how to do what you want to do
involves knowing whether it is appropriate to do, and where, when and how it is appropriate to
do it, you have to study the patterns and rules of language on the vocabulary level to learn how
language is used in different speech contexts.

[54] IFFAZE=B
[54] YEREME
[54] 15ELEL.2
[54] A.IEFf
[54] BiHIR

[55] &REFRfrR
[55] &F.

Process-oriented theories are concerned with how the mind organizes new information.

[55] IFFREE.A
[55] MRE.Z
[55] 1EINEL.2



[55] A.IETH
[55] Bi&iR

[56]
[56]

Condition-oriented theories believes that the nature of the human and physical context in which
language learning takes place.

[56] IFFAZEZ=.A
[56] WRE.Z
[56] JEIREL.2
[56] A.IEFf
[56] BiHIR

[57] RE
[57] &

According to the behaviourist theory, language is learned by constant repetition and the
reinforcement of the teacher.

[57] IEFEEEA
[57] YWZE.HF
[57] EIEL.2
[57]1 A.IEff
[57] BiHIR

[58] &
[58] &



The constructivist theory sees learning a process in which the learner constructs meaning based
on his or her own experiences and what he/she already knows.

[58] IFFEEZE.A
[58] MEZE.HF
[58] iEIEL.2
[58] A.IEFf
[58] BAHIR

[59] B FTRR
[59] =&

Whether someone can become a good foreign language teacher only depend on his /her
command of the languages.

[59] IFfRZE=B
[59] X¥EZBE.F
[59] JEIREL.2
[59] A.IEFf
[59] BiHIR

[60] FREL HIHFER
60] T

The most important and most difficult part of the making of a good language teacher is the
development of professional competence.

[60] IEFAEER.A



[60] EZE.F
[60] JEINER.2
[60] A.IEH
[60] B.&ix

[61] =&
[61] &

Teachers benefits from practice even if they do not keep on reflecting on what they have been
doing.

[61] IEFRAZE=B
[61] WRE.Z
[61] 15EIuEY.2
[61] A.IEFf
[61] BIEIR

[62] RREYIEZRH
[62] =T

Communicative competence includes the knowledge about the language and the
knowledge about how to use the language appropriately in

[62] MEZE.Z
[62] iZEIHEL.1
[62] A.

communicative situations




[63] RAEYIEZSRR

[63] &
In real life, language is used to perform , While in a traditional language classroom,
the teaching focus is often on rather than functions.

[63] XRE.Z
[63] EINER.2
[63] A

certain communicative functions

[63] B.

forms

[64] AT
Traditional pedagogy tends to focus on language skills and ignore the others while in
real language use skills are used.

[64] YEZE.Z
[64] JGEIEY.2
[64] A.

one or two

[64] B.



all

[65] RRELIEESER
[65] &

In real life language is always used in a certain
language from its context.

[65] MZE.Z
[65] iZEIHEL.1

, but traditional pedagogy tends to isolate

[65] A.

context
[66] RRBYIEZSER
[66] &

According to Hedge, communicative competence consists of linguistic competence,

and .

[66] HEZBE.Z
[66] SEINEL.4
[66] A.

pragmatic competence

[66] B.



discourse competence

[66] C.

strategic competence

[66] D.

fluency

[67] RAZLIEZSRR

[67] &+
According to Howatt(1984), the weak version regards as
necessary means for helping leaners to develop the ability to use them for
communication whereas the strong version regards as the main

means for learning a language as they provide the experience for learners to
see how language is used in communication.

[67] HERBEXE
[67] L2
[67] A.

overt teaching of language forms and functions

[67] B.



experiences of using language 8¢ acquiring language as a

structural system

[68] RREYIEZRH
[68] &t

The three principles of communicative language teaching suggested by
Richards and Rodgers(1986) are communication principle,
principle,and ~  principle.

[68] MZEME
[68] iElNZy.2

[68] A.
task
[68] B.

meaningfulness

[69] =&
[69] &



Given communication principle, activities designed for language teaching
and learning should be involved real communication and

[69] MR
[69] iZEIEL.1
[69] A.

promote learning & support the learning process

[70] ERELIEESER

[70] &
In CLT, listening is viewed not only as of speaking, but as
an with its own objectives.

[70] MEBE.F
[70] eIEg.2
[70] A

the counterpart

[7/0] B.

independent skill



[71] RREIE=E|

[71] &

In CLT, reading is to and learning of grammar and vocabulary is

to

[71] EZEE
[71]  EINER.2
[71]1 A

extract meaning or information

[71] B.

facilitate such a process

[72] RRELIESSER
[72] &F

In CLT, the writing skill has been expanded to . Students should have
the chance to write to express their own feeling or describe their own

experiences.

[72] MEZEXE



[72] ETREL.T
[72] A

focus on its communicative goals

Littlewood (1981) introduced a classification of communicative activities: functional
communicative activities and social interactional activities. Read the activities listed
as follows. Match them with the right classification and write down the matching
letter of each activity in the blanks following the two classifications.

Social interactional activities:

[73] IEfeZEZE.C
[73] MREM
[73] ELEL4

[73] A.

Identifying pictures

[73] B.

Discovering missing information

[73] C.



Role-playing through debate or discussion

[73] D.

Communicating patterns and pictures

[75] =B FRfR
[75] &+

Given evaluating how communicative classroom activities are, the activity
must involve the students in just practicing language for its own sake.

[75] IEHeZZEB
[75] WRE.Z
[75] 15ELuEg.2
[75] A.IEFf
[75] BiHIR

[76] ERELF|HfrRR
[76] &T

Communicative desire refers that the classroom activity must create a desire
to communicate in the students.

[76] IEFREE.A



[76] EZE.F
[76] JEEINER.2
[76] A.IEH
[76] Bi&ix

[77] &
[77] &

In CLT, when the students are doing the activity, they must be concentrating
on how they say it rather than what they are saying.

[77] IEFRZE=B
[77] EZE M
[77] 1552
[77] A.IEF
[77] Bi&EIR

(78]  FREL JUHFRD
78] &F.

As far as no teacher intervention in CLT, the assessment should be based on
whether the students have achieved their communicative purpose, not
whether the language they used was correct.

[78] IEFEEZEA
[78] ¥EZE.HF
[78] 1EIEL.2
[78] A.IEFf
[78] BiHIR



[79]
[79]

[
+H I

In CLT, the activity must involve the students in using one specific language
form they’ve learned before from the perspective of variety of language.

[79] IEHEZZEB
[79] MEZE M
[79] 1EIEL.2
[79] A.IEFf
[79] BiEIR
[80] AEY. MR
[80] ‘AT

If an activity does not meet the six criteria of communicative purpose,
communicative desire, content and not form, variety of language, no teacher
intervention and no materials control, it means the activity is not good one.

[80] IFFEZZ.B
[80] XEZE.H
[80] iEIEL.2
[80] A.IEFf
[80] BAHIR
[81] RABY IR
[81] &+



It is an interview activity about the topic of students’ English learning
experience between Student A and student B. Student A uses the
questionnaire to interview Student B and takes notes on the lines. Student B
answers them according to his or her own situation. The activity one has a
communicative purpose.

[81] IFFAZEZ=A
[81] XEZBE.H
[81] 1EIuEY.2
[81] A.IEFf
[81] BiHIR

[82] =REL RN
[82] =T

It is an interview activity about the topic of students’ English learning
experience between Student A and student B. Student A uses the
questionnaire to interview Student B and takes notes on the lines. Student B
answers them according to his or her own situation. The students in the
activity one have a communicative desire.

[82] IFFAEZ=.A
[82] YEREME
[82] 1sELuEY.2
[82] A.IEFf
[82] BiHIR

[83] &AL RN
[83] &



It is an interview activity about the topic of students’ English learning
experience between Student A and student B. Student A uses the
questionnaire to interview Student B and takes notes on the lines. Student B
answers them according to his or her own situation. The activity one is
focused on content, not form.

[83] IEFAZEZ.A
[83] MEBRE.F
[83] MEINEL.2
[83] A.IEH
[83] Bi&ixX

[84] =REFRfR
[84] =T

It is an interview activity about the topic of students’ English learning
experience between Student A and student B. Student A uses the
questionnaire to interview Student B and takes notes on the lines. Student B
answers them according to his or her own situation. The activity one
requires a variety of language.

[84] IFFAZEZ=.A
[84] YEREME
[84] 1ELNEY.2
[84] A.IEFf
[84] BIHIR

[85] XA R
[85] &T-.



It is an interview activity about the topic of students’ English learning
experience between Student A and student B. Student A uses the
questionnaire to interview Student B and takes notes on the lines. Student B
answers them according to his or her own situation. There is no teacher
intervention in the activity one.

[85] IEFRE=.A
[85] MERE M
[85] 1ELuEY.2
[85] A.IEFf
[85] BiHIR

[86] =REL KR
[86] =T

It is an interview activity about the topic of students’ English learning
experience between Student A and student B. Student A uses the
questionnaire to interview Student B and takes notes on the lines. Student B
answers them according to his or her own situation. There is no material
control in the activity one.

[86] IEFAZEZE.B
[86] MERE.ME
[86] MEINEL.2
[86] A.IEF
[86] B.&ix

[87] RREYIEZRH
[87] &TF



Think about the situations where we are likely to hear the question: “Why
don’t you close the door?” .The husband always leaves the bathroom door
open after he uses it. The wife is saying this to her husband, which

means

[87] ZEE
[87] JEIRER.1
[87] A

a complaint

[88] ERELIEZSER
[88] &

Think about the situations where we are likely to hear the question: “Why
don’t you close the door?” One of the speaker’s friends always leaves the
door open when he comes into the room. The speaker wants to know the
reason so he says this to this friend, which means

[88] EZEE
[88] JEINEN.1
[88] A.

a real question

[89] RELIEZSER
[89] &



Think about the situations where we are likely to hear the question: “Why
don’t you close the door?” One of the speaker’s friends came into the room
and left the door open. It was cold so the speaker says this to his friend,
which means

[89] EZEE
[89] JEIER.1
[89] A.

a suggestion

[90] RRELIEZSER
[90] &

Think about the situations where we are likely to hear the question: “Why
don’t you close the door?” A student just came into the classroom and left
the door open. The teacher says this to the student, which means

[90] MEZEXE
[90] iZEIHEL.1

[90] A.

a command
[91] RREBLIEZT
[91] &+



According to Long(1985), task refers to people do in everyday life,
at work, and in between.

[91] MZE.F
[91] #MiRm.Task-based language teaching

[91]  EIRER.1
[91] A

anything gk everything g% the hundred and one things

[92] RREYIEZRR
[92] &

Willis(1996) regards tasks as activities where the target language is used by
the learner for a purpose in order to achieve an outcome.

[92] WZE.Z
[92] #MiRRa.Task-based language teaching

[92]  EIRER.1
[92] A

communicative

[93] RRELIEESER
[93] &t



A task requires the , Or pair, to achieve an objective that is usually
expressed by an observable result.

[93] MZE.F

[93] #MiRm.Task-based language teaching
[93] 1%EImEN.1

93] A

group

[94] RRELIEZSE
[94] &
A task has the four main components of a purpose, a ,a and

a product.

[94] YEZE.F
[94] %MRra.Task-based language teaching
[94] 1EINEL.2

[94] A.
context
[94] B.

process



[95] RREYIEZRR
[95] &+
A purpose means the students have a for undertaking the task.

[95] MEZE.H

[95] #MiRm.Task-based language teaching
[95] iZEI#q.1

[95] A

reason

[96] RRELIEESER
[96] &

A task means there will be some form of outcome, either visible(a written
plan, a letter, etc.) or (enjoying a story or learning about another
country).

[96] MWZE.Z

[96] #MiRm.Task-based language teaching
[96] iZEINZL.1

[96] A.

invisible




[97]
[97]

When students are focusing on the complete act of communication in
activities, these kinds of activities are called

[97] YEZE M
[97] #MiRm.Task-based language teaching
[97] iZEInZL1
[97] A
tasks
[98] RAZYIEZSER
[98] &

If the students are required to focus their attention on individual language
items such as vocabulary, grammar or individual skills, we call these

activities

[98]
[98]
[98]
[98]

Y.

XMRmM.Task-based language teaching
JEIEY. 1

A

exercises




[99] =&
[99] &

An exercise-task could be an activity consisting of practice of
language items(often a particular grammar point).

[99] MHHZE.HF
[99] #MiRm.Task-based language teaching

[99] JEIRER.1
[99] A

contextualized 8 contextualised

[100] RRELFfRR
[100] &+

In a TBL framework, the context is already established by the teacher and
the students together so that the students can produce the accurate and fluent
language effectively.

[100] IEFREZRB

[100] MEZE.H

[100] 4%MiRsa.Task-based language teaching
[100] 15%EImZN.2

[100] A.IEFR

[100] Bi&i=x




[101]
[101]

RREY F i
i

The task supplies a genuine need to use language to communicate, and the
other components, such as planning and report, follow on naturally from the

task.
[101] IEFHEERA
[101] XZE.H
[101] FMRm.Task-based language teaching
[101] J5EIREN.2
[101] A.IEFA
[101] Bi&R
[102] RREYH|HfrR
[102] &+

In a PPP cycle, it is the teacher pre-selects the language to be taught while
during the TBL analysis stage, learners are free to choose any aspects of

language they need.
[102] IEFREZR.A
[102] %ZE.H
[102] FMRm.Task-based language teaching
[102] J5EIREN.2
[102] A.IEHA

[102]

CRT1ES




[103] RREBY.FIRfrRR
[103] &+

Listening and reading, both part of the TBL framework provide more varied examples

made up to illustrate a certain item as in a PPP cycle.

[103] IEREZ.B

[103] MEZEIE

[103] XMiHm.Task-based language teaching
[103] J5EINEN.2

[103] A.IFff

[103] Bi&IR

[104] R F)HFAR
[104] &F

In a PPP cycle, the exposure will include a wider range of words, collocations, lexical

phrases and patterns than pre-selected language forms in TBL.



[104] IEFAZERB

[104] XEZE.XE

[104] FMRm.Task-based language teaching
[104] i%EInZL.2

[104] A.IEFA

[104] Bi&ix

[105] AL FHFAR
[105] &F.

To design a good task for students, we should take into consideration
educational value, appropriateness to the students’ needs, interest and
abilities, availability of suitable resources as well as time available.

[105] IEFEERA

[105] MEZE.F

[105] XMiHm.Task-based language teaching
[105] 15EIn#N.2

[105] A.IEFf

[105] B:igix

[106] E2
[106] &F.

It is suggested by Breen(1987) that when designing tasks teachers need to
address only two sets of questions: the objective and the context of the task.

[106] IFFfREZ.B



[106] MEZE.F

[106] XMiHm.Task-based language teaching
[106] J5EIREN.2

[106] A.IFff

[106] Bi&ix

[107] B ¥R

[107] &+

The process of consciousness raising used in the TBL language focus
activities encourages students to repeat, manipulate and apply.

[107] IEFHZERB

[107] YEZEXE

[107] FMRm.Task-based language teaching
[107] J5EIAEN.2

[107] A.IEHA

[107] Bi&IR

[108] RAEL. ¥R

[108] &+

A PPP cycle leads to fluency from accuracy while a TBL cycle leads to
accuracy from fluency.

[108]
[108]
[108]
[108]

IFRREZEA

MEZE.H

XNiH.Task-based language teaching
JEIEY.2



[108] A.IEFf
[108] B.&ix
[109] &AL 7| MR
[109] &+

In TBL, four skills are naturally integrated, which is different from PPP that
only provides a framework for grammar and form-focused practice and
needs to be supplemented by listening and reading lessons to give

students more exposure to language.

[109] IEFEZR.A

[109] MEZE.M

[109] XMiHm.Task-based language teaching
[109] J5EIRNEN.2

[109] A.IFff

[109] Bi&IR

[110] RRBLIEZS

[110] &+

From the perspective of CLT, language should be taught based on how it is

used in

so that learners will develop --the ability to

use language appropriately in social situations.

[110]
[110]
[110]
[110]

WHZE.Z

AR m.Task-based language teaching
1EIEY.2

A.



real life

[110] B.

communicative competence

[111] BABLIEESER
[111] &+

In practice, to develop students’ communicative competence means to
develop their competence, competence,

competence, competence and through effective

classroom activities in listening, speaking, reading and writing.

[111] EZE.F
[111] %0iRs.Task-based language teaching

[111]  EIERS
[111] A

linguistic

[111] B.

pragmatic

[111] C

discourse



[111] D.

strategic

[111] E.

fluency

[112] ‘BLIETH
[112] &

A balance needs to be achieved between the development of knowledge and skills

and in -based and -based activities.

[112] EZEME
[112] %0iRa.Task-based language teaching

[112]  i5EIEL.2

[112] A.
accuracy
[112] B.

fluency



[113] RABLIEESER
[113] &+

Task-based Language Teaching is a developed approach in line with

[113] MEZE.AF

[113] FMRm.Task-based language teaching
[113] &I

[113] A

CLT 8 Communicative Language Teaching

[114] ERBLIRZSE

[114] =&+
TBLT contributes to whole- development not just linguistic
development, focuses on the students’ rather than on a set of

discrete language knowledge.

[114] MEZE M

[114] FMRm.Task-based language teaching
[114] 5EIREN.2

[114] A.

person



[114] B.

learning

[115] FEELIEESED
[115] &F.

That a student can communicate fluently means that they can get their
across very effectively, and is often a of their
accurate use of appropriate language in turn.

[115] MEZEIE
[115] KMRm.Task-based language teaching

[115] i%EIEL.2
[115] A

messages 8 information gy ideas &y content

[115] B.

consequence

[116] RAELIEESER
[116] =&



As regarding TBLT, there are some potential constraints that teachers need
to be aware of. The first is that it may not be effective for presenting new
language items. The second constraint is time as teachers need to prepare
task-based activities very carefully and find suitable materials that cater for
among the students. The third is the . Some students find
it difficult to adapt to TBLT and need to be provided with training in
appropriate skills. The fourth is . Some students find task-based
learning quite difficult due to their lack of sufficient linguistic resources to
handle holistic and realistic communication. So teachers should try to make
sure that linguistic demands of a task are comfortable , the topic is
within the students’ experience or can reasonably extend to Ctis
important to be fully aware of the students’ intellectual, emotional

and abilities.

[116] MEZE M

[116] XMRm.Task-based language teaching
[116] 1EINEL.6

[116] A.

individual differences

[116] B.

culture of learning

[116] C.

level of difficulty

[116] D.



for the students

[116] E.

their experience

[117] BRBLIETH
[117] &

The first 15 years after the founding of the People’s Republic of China in
1949 saw as the predominant foreign language in both
secondary schools and colleges.

[117] HEBE.F
[117]  EEIER.1
[117] A

Russian

[118] RAELIEESER
[118] &+

In early 1960s, thousands of secondary school and university teachers had to
transfer their subject major to

[118] MEZE.H



[118] 1%EIuEL.1

[118] A.
English
[119] R

e
[119] &+

During 1966-1976 the Cultural Revolution witnessed a much more
of foreign language teaching.

[119] MHE.F
[119] 15EINEL1
[119] A.

decentralized situation

[120] RAELIEZSER
[120] &+

English replaced Russian as in secondary schools in 1970s and
later formally restored into the national curriculum in 1978.

[120] HESE.F
[120] EIER.1
[120] A



the required foreign language

[121] BABLIEESER
[121] &+

Since 1978 the development of ELT can be divided into four phases:
restoration, rapid development, reform and

[121] HEBE.F
[121]  GEIER.1
[121] A

innovation

[122] FEELIEZSHD
[122] f&F.

Students’ overall development is the motivation and goal of the English
curriculum. Therefore, its objectives, the teaching process, the assessment
procedures as well as the development of teaching resources should all

reflect the principle of

[122] HESBE.F
[122]  EIER.1
[122] A

learner-centered approach



[123] RAELIEESER
[123] &+

The design of the new National English Curriculum unifies both primary
and secondary school English into one continuum of development and
divides English language teaching and learning into

[123] HEZBE.F
[123]  EIER.1
[123] A

nine competence-based levels

[124] RABLIFZSER

[124] &+
The curriculum aims to develop of the students in China.

[124] ¥ZE.+
[124] L1
[124] A

the overall language ability



[125] RAELIEZSER
[125] &+

Overall performance objectives for each level are given in addition to
descriptions of abilities regarding language knowledge, language

skills, , learning strategies and cross-cultural awareness for relevant
levels.

[125] ¥EZE.H
[125] iEIEL.
A

[125]

affect
[126] RREYIHZTFR
[126] &+

The assessment for the nine-year compulsory education should be geared to
stimulating students’ interests and cultivating their autonomy in learning and
the system should include both assessment with the former one
playing a primary role.

[126] HEHBE.F
[126] EIER.1
[126] A.

formative and summative



[127] BB MR
[127] &+

While planning a lesson, teachers need to only think about the three
elements of the aims to be achieved, materials to be covered and activities to
be organized in order to achieve the aims of the lesson.

[127] IEFREZRB

[127] MRE.Z

[127] %MiRsa.The National English Curriculum
[127] 1EIn#k.2

[127] A.IEHR

[127] Bi&ER

[128] R
[128] &+

Proper lesson planning is essential only for novice teachers not for
experienced teachers because the latter are already very familiar with what
they are teaching and how they teach.

[128] IEFEXB

[128] ¥EZE.F

[128] %MiRsa.The National English Curriculum
[128] 1EINZL.2



[128] A.IEff
[128] Bi&iR

[129]
[129]

It is believed that all experienced teachers need to plan their lessons simply
because no teaching and learning situation is really static.

[129] IEFRE=RA

[129] MBE.HF

[129] %MiRRa.The National English Curriculum
[129] 1%&IER.2

[129] A.IEHR

[129] Bi&iR

[130] &
[130] =&

Good lesson planning gives novice teachers confidence in class and they know

what they are going to do next in class rather than themselves.

[130] IEFRERA
[130] XZE.AH
[130] #%0iRsa.The National English Curriculum
[130] i&InZK.2



[130] A.IEF
[130] Bi&iR

[131]
[131]

When planning the next lesson ,teachers needn’t to change the original plan
and simply have a lesson on the original plan.

[131] IEfEZ=.B

[131] EBE.AF

[131] %MiRRa.The National English Curriculum
[131] %EIER.2

[131] A.IEFR

[131] Bi&iR

[132] &
[132] &

One lesson may have a number of aims which are usually the things teacher intend

his or her students to do during the lesson.

[132] IEFREZRB
[132] MEEZE.F
[132] #%0iRsa.The National English Curriculum
[132] 1&EINEN.2



[132] A.IEF
[132] Bigix
[133] &REL 7R
[133] &+

Teachers are suggested to plan a number of different types of activities and
introduce students to a wide selection of materials so that students will
always be interested, motivated and never monotonous.

[133] IEFRERA

[133] ¥ZEAH

[133] #%0iRsa.The National English Curriculum
[133] i%&InZL.2

[133] A.IEHR

[133] Bi&IR

[134] RRELHMTRR

[134] BT

Teachers should always have a class on the prepared plans or a methodology
as the class always goes according to the plan.

[134]
[134]
[134]
[134]
[134]
[134]

IFiE=.B

Y7 E.

%R 2. The National English Curriculum
JEIEY.2

A IEff

B.{&IR



[135] &R FHfraR
[135] &

The contents and tasks planned for the lesson should be within the learning
ability of the students.

[135] IEFAEZRA

[135] MEZE.H

[135] 40iRsa.lesson planning
[135] 1%EIm#N.2

[135] A.IFHA

[135] B.i&iR

[136] &
[136] =&

The stages and the steps within each stage are suggested to be planned in
such a way that the teacher would organize students to do a series of
language-focused activities to get them prepared linguistically before
conducting a communicative task.

[136] IEFAEZRA

[136] MEZE.H

[136] 40iRra.lesson planning
[136] J&InZL.2

[136] A.IEFR

[136] B.3&I=




[137] =B MR
[137] &+

It is more important for a teacher to know what he or she is going to teach or
do in a lesson than to know his or her students are able to achieve by the end
of the lesson.

[137] IEHAZEZR.B

[137] YEZEME

[137] X*MR.lesson planning
[137] i%EINEY.2

[137] A.IEff

[137] Bi&iR

[138] AL F)HAR
138 =T

It’s a good understanding of teachers regarding teaching aims as the
contents to covered, such as grammar, vocabulary or language skills.

[138] IEFAEZ.B

[138] MEZEME

[138] 40iRra.lesson planning
[138] 15%&Im#L.2

[138] A.IEFR

[138] B.3&i=

[139]
[139]



The overall objectives described in the new English curriculum indicate a
change in the understanding of the nature of English education from purely
linguistic to an emphasis on language skills, knowledge, affects, strategies
and culture awareness in order to lay a good foundation for continuing
development according to Wang Qiang (2003).

[139] IEHAZEZ.B

[139] YEZE.3

[139] FOiRs.lesson planning
[139] 1&INE.2

[139] A.IEFf

[139] B.i&IR

[140] &&Z
[140] &F.

Among the language contents, new vocabulary and structures often receive
more attention from both the teacher and the students. So all new words and
structures in a lesson are equally important and they should be presented and
practiced carefully and sufficiently.

[140] IEFAZEZ.B

[140] YEZE.3

[140] %0iRsa.lesson planning
[140] JEIREL.2

[140] A.IETH

[140] Bigix

[141] A
[141] &



For teaching a new structure-based lesson, the PWP model may be easily
applicable to follow as it is clear and easy to conduct by the teachers and to
evaluate as there are often clear goals to be obtained.

[141] IEfHZEZERB

[141] WBEXE

[141] 4%0iRsa.lesson planning
[141] 5%EINEL.2

[141] A.IEWH

[141] Bigix

[142] B FfER
[142] &

It is desirable to adopt the PPP model in a reading lesson in which ,the focus
is on the developing reading skill.

[142] IEFRZZ.B

[142] YEZEME

[142] %0iRsa.lesson planning
[142] 5%EInEL.2

[142] A.IEH

[142] B.i&I=

[143] BB FHFrER
[143] &+

The end of lesson summary is a very important stage for the teacher to take



learning further and deeper by helping students to refer back to the learning
objectives.

[143] IFFRZEREA

[143] WBEXE

[143] 4%0iHra.lesson planning
[143] &INEg.2

[143] A.IEWH

[143] Bigix

[144] B FfER
[144] =&

The optional activities should be prepared by the teacher as backups in case
the lesson goes too fast and there are a few minutes left.

[144] IEFRE=EA

[144] YEZEME

[144] X0iRsa.lesson planning
[144] 1EINEN.2

[144] AIEH

[144] B.i&IR

[145]
[145]

After lesson reflection is the only part to be finished after a lesson which can
contributes greatly to teachers’ professional development.



[145] IERRERA

[145] YEZE.3

[145] %0iRsa.lesson planning
[145] J5EIREL.2

[145] A.IETH

[145] Bigix

[146]
[146]

It’s known that there are uniform lesson plans so that a good lesson plan has
to be long or extremely detailed because it is necessary and practical for
teachers to remember and follow every detail in the lesson plan while
teaching.

[146] IFFEZE.B

[146] WEZBEXE

[146] 4%0iHra.lesson planning
[146] kIN%EY.2

[146] A.IEHH

[146] B.:igix

[147] BEBLIETH
[147] &

means the realistic goal for the lesson, which refers that the
teacher needs to have a clear idea of what he/she would like to achieve for
the lesson or what outcomes are expected from the lesson.



[147] MEZE.F
#

[147] 1EINZL.1
[147] A.

Aim
[148] RRELIHZTFR
[148] &+

means planning a number of different types of activities and
where possible, introducing students to a wide selection of materials so that
learning is always interesting, motivation and never monotonous for the
students.

[148] MZHE.F
3

[148] 1EINEL.1
[148] A.

Variety
[149] RRBIEZW
[149] &

means preparing some extra and alternative tasks and activities
as the class does not always go according to the plan.



[149] MZE.F
[149]  EIEL.1
[149] A

Flexibility

[150] B IEZER
[150] =&

means the contents and tasks planned for the lesson should be
within the learning capability of the students.

[150] HESE.F
[150] EIER.1
[150] A

Learnability

[151] RABLIEESER
[151] &+

means the stages and steps within each stage are planned in
such a way that they are someway linked with one another.

[151] YEZE¥



[151] %I

[151] A.
Linkage
[152] RS

e
[152] &+

There are principles but no standard ways for planning lessons. Lesson
planning can be done at the two levels of planning. planning
involves obtaining knowledge about the students, the profession, the
institution, the curriculum/syllabus, the textbook and the objectives.

[152] YEZEH
[152] iEIEL.
A

[152]

Macro
[153] RREBLIEZRR
[153] &+

planning involves deciding what and how to teach for a
specific unit or a lesson.

[153] YMEZEH



[153] 1%IuEL1

[153] A.
Micro
[154] BBIEZH
[154] &
Knowing about means that the teacher should acquire information

about the students’ age range, sex proportion, social background, motivation,
attitudes, interests, learning needs and other individual factors.

[154] HREHE
[154]  GEIER.1
[154] A

the learners

[155] RAELIEZSER
[155] &+

Based on the two levels of lesson planning is proposed to reflect
different levels of planning.

[155] MZEMH
[155] 1EIuEL.1
[155] A.



a continuum

[156] B IEZ/R
[156] &

Though there is no uniform lesson plan and different styles of lesson plans
have been written and used by different teachers, there are always some
major components of a lesson plan which is composed of background
information, aims, language contents and skills, stages and procedures,
teaching aids, end-of- lesson summary, optional activities and assignment,
and

[156] MZEMH
[156] EIEL.1
[156] A.

after-lesson reflection

[157] FEEL %
[157] &F.

Teachers often do as controllers, organizers, prompters, participants and
resource-providers in a language classroom. Decide what role the teacher is
playing in the following activity. Put the letter a-d in the blankets.

The teacher gives students 2 minutes to skim a text, and when time is up, he asks

students to stop and answer some questions.



[157]
[157]
[157]
[157]
[157]

controller

[157]

IFREE=.A
S E.F

JEEINER 4
A.

B.

assSesSor

[157]

organizer

[157]

C.

D.



prompter

[158] &RE! ERiERR
[158] &

T: Do you have any hobbies?
S: Yes, I like singing and dancing.
T: Uhm, and...?
S: I also collect coins.

T: Oh, really, how many...have you already...collected?

[158] IEFAEZD

[158] MZE.H

[158] %MiRsa.Classroom Management
[158] iEInEN4

[158] A.
controller
[158] B.

assessor



[158] C.

organizer

[158] D.

prompter

[159] B! BBk
[159] &

The teacher write one of five numbers(1-5) on a number of cards(the same
number as the students). Each student draws one card. Those who have
drawn number 1 will form group 1, and those who have drawn number 2
will form group 2. Thus students are put into five groups in a random way.

[159] IE#EER.C

[159] %ZE.H

[159] %MiRRa.Classroom Management
[159] i&ELEL4

[159] A.
controller
[159] B.

assessor



[159] C.

organizer

[159] D.

prompter

[160] B! ERiERR
[160] &

When a student has made a sentence with borrow, “ I borrowed a paper to
write a letter”, the teacher says, “well, we don’t say a paper, we say a piece
of paper.”

[160] IFFREZ.B
[160] MZE.F

[160] #MRs.Classroom Management
[160] 1EINZEL.4

[160] A.
controller
[160] B.

assessor



[160] C.

organizer

[160] D.

prompter

[161] BB BRiERR
[161] &

The teacher asks students to take turns to make sentences with a newly
learned structure. If someone makes an error, the teacher asks him or her to
revise.

[161] IEFREZRA
[161] MZE.ME

[161] %MRs.Classroom Management
[161] 1EINEL4

[161] A.
controller
[161] B.

assessor



[161] C.

organizer

[161] D.

prompter

[162] BB ERiERR
[162] =&

While doing a writing task either individually or in groups, the students need
to use a particular word they don’t know. So they ask the teacher.

[162] IEFHAERB

[162] YZE.H

[162] %MiRsa.Classroom Management
[162] EInEN4

[162] A.
prompter
[162] B.

resource-provider

[162] C.



assessor

[162] D.

organizer

[163] REL BRI
[163] &+

The teacher asks a student a question “Have you ever bought clothes with
problems?” If the students doesn’t seem to be ready, the teacher says “for
example, a shirt without...” and points to the buttons on his own shirt or
jacket.

[163] IEFEZR.A

[163] MHZE.H

[163] %MiRsa.Classroom Management
[163] EIEN4

[163] A.
prompter
[163] B.

resource-provider

[163] C.



adSSessor

[163] D.

organizer

[164] FEL.ERIFGRR
[164] &+

When the students have in groups decided where to go for an spring outing,
the teacher asks each group to tell the others why they have made such a
choice.

[164] IFHaEZE.C
[164] YWZEXME

[164] #MHAs.Classroom Management
[164] 1EInZi4

[164] A.
prompter
[164] B.

resource-provider

[164] C.

aSSsessor



[164] D.

organizer

[165] REL BRI
[165] &+

When students are doing a group-work task, the teacher joins one or two
groups for a short period of time.

[165] IFFaZZ.D
[165] MZE.F

[165] #MRs.Classroom Management
[165] i%INEL4
[165] A.
controller
[165] B.
prompter
[165] C.
organizer

[165] D.



participant

[166] —REL ERIERR
[166] &+

The teacher asks students to produce conversations(either orally or in
writing) by using particular patterns or expressions they have just learned.

[166] IEFREZR.B

[166] MEZE.F

[166] #MHs.Classroom Management
[166] EIEL.4

[166] A.

resource-provider

[166] B.

controller

[166] C.

prompter

[166] D.

organizer



[167] RAEL.ERIFGRR
[167] &+

The following are the common student groupings in classroom. Decide what way
that the teacher group students in each situation. Put the right letter a-d in the
brackets.

It refers to the time when students work on an exercise or a task. It could be a

dialogue reading, a game or an information-gap task between the two students.

[167] IEMEZRC
[167] ¥ZE.Z

[167] %MRs.Classroom Management
[167] EIEL4

[167] A.

Individual study

[167] B.
Group work
[167] C.

Pair work



[167] D.

Whole class work

[168] —REL ERIERR
[168] &+

It is the time when students are expected to work on their own at their own
speed. It is very important form of learning for the students with the
opportunities to process information and consolidate learning in a quiet
manner in their own pace.

[168] IEFEZR.A
[168] MZE.Z

[168] %MiRsa.Classroom Management
[168] EIEN4

[168] A.

Individual study

[168] B.
Group work
[168] C.

Pair work



[168] D.

Whole class work

[169] —RE! BRI
[169] &+

It refers to the time when students work in small groups. Each group may
have 3, 4, or 5 students, depending on the activity.

[169] IFFAEZ.B
[169] MZE.F

[169] #MRsa.Classroom Management
[169] 1EINEL.4
[169] A.

Individual study

[169] B.

Group work

[169] C.

Pair work

[169] D.



Whole class work

[170] RREL.ERIZGRR
[170] &+

It refers to the time when all the students are under the control of the teacher.
They are all doing the same activity at the same rhythm and pace. During

the period, the teacher asks questions and students answer either together or
one by one as indicated by the teacher.

[170] IEMRZEZEA
[170] YEZEE
[170] %MiRsa.Classroom Management

[170] 1%&INEL4
[170] A.

Individual study

[170] B.

Group work

[170] C.

Pair work

[170] D.



Whole class work

[171] BABLIEESER
[171] &+

If possible, indisciplined acts should so that less damage is
made. The longer a discipline problem is left unchecked, the most difficult it
is to take action.

[171] MEZE.F

[171] %MRsa.Classroom Management
[171] 1EIEL1
[171] A.

be immediately stopped

[172] RABLIEESER
[172] &+

If the indiscipline is so disruptive as to hinder the progress of the whole
class, the teacher should and make it clear what is wrong.

[172] YEZEM

[172] %MRsa.Classroom Management
[172] 1EINEL.1
[172] A.

stop the class



[173] RABLIEESER
[173] &+

If troublesome students are sitting together, the teacher should
.Besides, if students are moved to the front of the class they will
behave better.

[173] MEZE.AF

[173] %MiRsa.Classroom Management
[173] JEINEL T

[173] A.

separate them

[174] RBLIFESER
[174] &+

If the class seem to be getting out of the control, or if discipline occurs due to

inappropriacy of the activity, will often restore the class.

[174] MZE.F

[174] %MRs.Classroom Management



[174] 1%IEL1
[174] A

a change of activity

[175] REEL Ees
175 =T

If a student 1s continually making trouble the teacher should
after class. The students should be given a chance to explain why he/she
behaves like that.

[175] MZE.AH

[175] %MiRsa.Classroom Management
[175] 15EIAEN.1

[175] A.

talk to that student

[176] BB IEZR

[176] &+
The teacher and learners can work together to for the class. They

have to work quietly during group work. This doesn’t mean they should talk
nut they should talk quietly so that their neighbouring group will not be
disturbed. When other students are presenting or performing, students
should be a good listener.



[176] MZE.F

[176] #MRs.Classroom Management
[176] 1EINZEL.1
[176] A.

create some basic rules

[177] RABLIEESER
[177] &

refer to those with only one single correct answer while

may invite many different answers. are those that
the answers are already known to the teacher and they are used for checking
of students know the answer, too. Conversely, are questions
which are used to find out new information and since they often reflect real
contexts, they are more communicative( Ur,1996). refer to
those that simply require recalling of information or memorization of facts
while require more reasoning, analysis, and evaluation.

[177] MWZEM
[177] %MRsa.Classroom Management

[177] 1ETREL.6
(1771 A

Closed questions

[177] B.



open questions

[177] C.

Display questions

[177] D.

genuine questions

[177] E.

Lower-order questions

[178]
[178]

SRR

i

&l
&l

H fE

Language mistakes and errors are two different pheonomena in language
learning. refers to a performance error that is either a random
guess or a “slip” of tongue”, which is nothing to do with the language

but a result from temporary breakdown. And errors do not
result from carelessness nor hesitation, but lack of-- , and they
cannot be self no matter how much attention is given.

[178] MZE M

[178] %MiRsa.Classroom Management
[178] EIEN4

[178] A.



A mistake

[178] B.
competence
[178] C.

knowledge in the target language

[178] D.

corrected

[179] RAELIEESER
[179] &

Teachers need to learn to play new roles as facilitator, a guide, and a
researcher in addition to a controller, an assessor, an organizer, a prompter,
a participant and a Borrowing Jarmer’s concepts of the teacher’s
roles.

[179] MEZE.H



[179] 1%INEL1
[179] A

resource-provider

[180] RAZLIFZSER
[180] &+

There are rules to follow for making instructions effective. The first is to use
simple instruction and make them suit the

[180] MZE.F
[180] J5EIR#EL.1
[180] A.

the comprehension level of the students

[181] RAELIFZSER
[181] &+

The longer a discipline problem is left unchecked, the more difficult it is to
take action. So if possible, indisciplined acts in class should be

[181] HESRE.F
[181]  EIER.1
[181] A



immediately stopped

[182] RAZLIFZSER
[182] &+

If some troubled students are sitting together, the teacher should
. The students will behave better if they are moved to the front

of the class.

[182] HEZRE.F
[182] iEIER.1
[182] A.

separate them Ef, rearrange the seats

[183] BEIEZM
[183] &

There are classifications of question types according to the
textbook of A Course in English language Teaching (Wang Qiang, 2008).

[183] MZHE.F
[183] WEIREL1
[183] A.

four



[184] RAELIFZSER
[184] &+

Classification One is involved with

and open questions.

[184] MWRE.Z
[184] 1EINZL.1
[184] A

closed
[185] RRELIHZTW
[185] R+

Classification Two involves

[185] YEZE.M
3

and genuine questions.

[185] 1%EIEL.1
[185] A.

display
[186] RAZYIFZSER
[186] &+



Classification is made up of and higher-order questions.

[186] MEZE.F
[186] WEIREL1
[186] A.

lower-order

[187] BEIEZM
[187] &

Classification Four is about suggested by Bloom.

[187] ¥EZE.H
[187] 1ZEIREL. 1

[187] A.

a taxonomy
[188] RRELIBZSR
[188] &

A mistake is a result from a temporary breakdown and self-corrected but
do not result from carelessness nor hesitation and cannot be self-

corrected.



[188] MEZE.M
#

[188] 1EIAEN.1
[188] A.

errors
[189] RRELIEZH
[189] T

Perception practice of sounds is aimed at developing the students’ ability to
between different sounds.

[189] MEZE.XE

[189] %MiRRa.Teaching Pronunciation
[189] 1EINZL.1

[189] A.

identify and distinguish

[190] RAELIEZESER
[190] &+

Production practice of sounds if aimed at developing students’ ability to
and it varies from to production in




[190] YEZE

[190] #MRs.Teaching Pronunciation
[190] 1EIN#Y.3

[190] A.

produce sounds

[190] B.

mechanical imitation

[190] C.

meaningful context

[191] BB IEZE
[191] &

For good pronunciation, two kinds of stress should be paid attention to. The
first 1s stress which is to stress the proper syllable in multi-
syllabic words. The second kind of stress is stress and each of
them has one syllable that receives greater or more prominent stress than the
others.



[191] HEZEH

[191] %MRs.Teaching Pronunciation
[191] 1%ELEN.2
[191] A.
word-level
[191] B.

phrase-level 8f sentence-level

[192] RAELIEZSER
[192] &+

According to Wang Qiang(2006), the realistic goal of teaching
pronunciation should be consistency, intelligibility and

[192] HESE.F
[192] EIER.1
[192] A

communicative effiency

[193] RABLIEESER
[193] &+



means that the pronunciation should be smooth and natural.

[193] MZE.F
[193] EIREL1
[193] A.

Consistency

[194] BB IEZE
[194] =&

Intelligibility means the pronunciation should understandable to

[194] MZE.F
[194] &L 1
[194] A

the listener

[195] ‘B IEZ/R
[195] &



Pronunciation is an umbrella term covering many aspects besides sounds
and phonetic symbols, such as stress, , and rhythm.

[195] MZE.F
[195] EIREL1
[195] A.

intonation

[196] B IEZ/R

[196] &+
The sentence “I want two tickets to London. ” means if the

stress 1s put on “two”.

[196] MEZRE M
[196]  JEIEL.1
[196] A.

not one ticket

[197] BELIEZE

[197] &R+
The sentence “I want two tickets to London. ” means if the

stress is put on “London”.



[197] MHE.F
[197] EIREL1
[197] A.

not Manchester or other city

[198] BB IEZ
[198] =&

In the dialogue between the speaker and the listener of “Would you please
turn down the radio a little bit?”” and “Sorry”. “Sorry” means if it
was given with a neutral tone.

[198] MEZEME
[198]  JEIEL.1
[198] A

a normal apology

[199] &EIEZM
[199] =&

In the dialogue between the speaker and the listener of “Would you please
turn down the radio a little bit?”” and “Sorry”. “Sorry” means if it
was given with a falling tone.



[199] MEZE
[199] JEIEL.1
[199] A

“No,  don" twantto.” or a rejection

[200] @REIEZER
[200] &

In the dialogue between the speaker and the listener of “Would you please
turn down the radio a little bit?”” and “Sorry”. “Sorry” means if it
was given with a rising tone.

[200] XEZRE. 3
[200] IR 1
[200] A.

“What did you say?” or a question

[201] RAELIEZESER
[201] &



The sentence “I want two tickets to London. ”” means if the
stress 1s put on “tickets”.
[201] YEZE.XE
[201] 1EINZ4.1
[201] A.
not single tickets
[202] RRBLIEZE
[202] &+
Grammar teaching “can enhance learner and and facilitate the of

its syntactic system”.

[202] YEZE.F

[202] #MRs.Teaching Grammar
[202] 1EINEN.2

[202] A.

proficiency and accuracy

[202] B.

internalization



[203] B IEZE

[203] &T-.
The ultimate goal of language teaching is to develop students’ , which includes

both the knowledge about the language and the knowledge about how to use the
language appropriately in communicative situations.

[203] XEZE.ME

[203] %MiRRa.Teaching Grammar
[203] 1%&InEN.1

[203] A.

communicative competence

[204] @B IEZRR

[204] T
Grammar is sometimes defined as ‘the words are put together to make correct
sentences’ or for forming words and combining them into sentences’.

[204] YEZE.H

[204] %MiRRa.Teaching Grammar
[204] 5%EInEL.2

[204] A.

way



[204] B.

rules

[205] RAEYIEESER
[205] &+

English grammar is the of English language. Without grammar English language
cannot be well constructed

[205] ¥EZE.H
[205] %MiRRa.Teaching Grammar
[205] 15%EImEd.1

[205] A.
core
[206] RREYIEZSER
[206] &R
Diane Larsen-Freeman divided grammar into three dimensions: __,  and

[206] MEZE.XE
[206] MR .Teaching Grammar



[206] 1%EIEL.3

[206] A.
form
[206] B.
meaning
[206] C.
use

[207] RRBLIEZSER
[207] R+
It is essential for the teacher to know how to presentthe  and of a structure in a

way that is clear, simple, accurate and helpful.

[207] MEZE M

[207] #MRs.Teaching Grammar
[207] i%InZK.2

[207] A.

form



[207] B.

meaning

[208] B IEESER
[208] &+

The deductive method relies on , analyzing and

[208] YEZE.Z

[208] %MiRRa.Teaching Grammar
[208] 15%EIN#EL.2

[208] A.

reasoning

[208] B.

comparing

[209] RREYIEZESER

[209] &R+
In the inductive method, the teacher induces the learners to grammar rules without

any form of



[209] MZE.Z
[209] #MRs.Teaching Grammar
[209] iEINZL.2

[209] A.
realise
[209] B.

explicit explanation

[210] RAELIEZSER
[210] &+

There are different ways of presenting grammar in the classroom. Among them, three are
most frequently used and discussed: they are the deductive method, the inductive
method and

[210] ¥ZE.Z

[210] %MRs.Teaching Grammar
[210] JEINEY.1

[210] A.

the guided discovery method




[211] FBLIEESER
[211] &+

The guided discovery method. It is similar to the inductive method in that the students are
induced to discover rules by themselves. But it is different from the inductive method in
that the process of the discovery is carefully and by the teacher and the
rules are then elicited and taught explicitly.

[211] EZE.AH

[211] %MRs.Teaching Grammar
[211] 1EIEL.2

[211] A.

guided

[211] B.

assisted

[212] FEELIEESED

[212] &
Grammar practice is usually divided into two categories: and

[212] WZE.Z

[212] 4MmRsa.Teaching Grammar
[212] 15%EInEL.2

[212] A.



mechanical practice

[212] B.

meaningful /communicative practice

[213] RAELIEESER
[213] &+

and are the most frequently used in mechanical practice

[213] %ZE.H

[213] 4MRs.Teaching Grammar
[213] 15%EInEL.2

[213] A.

Substitution drills

[213] B.

transformation drills

[214] RABLIFESER
[214] &+



In meaningful practice, the focus is on , or through the students “keep an
eye on" the way newly learned structures are used in the process.

[214] WZE.Z
[214] 4MAs.Teaching Grammar
[214] %InEN.3

[214] A.
production
[214] B.

comprehension

[214] C.

exchange of meaning

[215] RRBYIRZSE
[215] &+

has also proved to be an effective way of grammar practice

[215] MZE.Z



[215] #&MRs.Teaching Grammar
[215] 1EINZL.1
[215] A.

Using prompts for practice

[216] BB IEZR
[216] T

Mechanical practice involves activities that are aimed at

[216] YEZE.XE
[216] %MRs.Teaching Grammar

[216] 1%EIEL.1
[216] A.

form accuracy

[217] BB MR
[217] &+

Grammar practice is usually divided into two categories, mechanical
practice and meaningful practice.



[217] IERZ=A
[217] %2E.Z
[217] 1&EIEL.2
[217] A.IEF
[217] BAEIR

[218]
[218]

In teaching reading, if the teacher teaches the background knowledge first so
that the students can be equipped with such knowledge and will be able to
guess meaning from the printed page, we believe that this teacher is
following the bottom-up model in his teaching.

[218] IEFRZE=.B
[218] XEZE.H
[218] 1&EINEL.2
[218] A.IEFf
[218] B.AEIR

[219] &REL 7 MR
[219] &

There are many situations in which we use more than one language skill, so
it is valuable to integrate the four skills, to enhance the students’
communicative competence .

[219] IEFREZRA
[219] MWHE.F



[219]  ETHEL.2
[219] A.IEHs
[219] BiEIR

[220] @&
[220] &

Most research has also agreed that there is a positive role of instruction for
grammar learning.

[220] IFFRZEZEA
[220] YRE.S
[220] 35%6I%L.2
[220] A.IEFf
[220] B.EI=

[221] &
[221] &

Grammar is sometimes defined as ‘the way words are put together to make
correct sentences’ or ‘rules for forming words and combining them into
sentences’ .

[221] IFHREZEA
[221] YZE.AH
[221] 35%6I%L.2
[221] A.IEFf
[221] BAEIR




[222] RREBY.FI|RfrRR
[222] &

Diane Larsen-Freeman divided grammar into three dimensions: form,
meaning and function.

[222] IFFAEZ=B
[222] YEZEXE
[222] 1&INEN.2
[222] A.IFF
[222] BAEiR

[223] &
[223] &

The deductive method, the inductive method and the guided discovery method are

three frequently used method of presenting grammar.

[223] IFHRZEZEA
[223] ¥ZE.Z
[223] EIEL.2
[223] A.IEf
[223] B.AEIR




[224] EREL FIHFrER
[224] &+

In the Inductive method, the teacher provides learners with authentic
language data and induces the learners to realize grammar rules with any
form of explicit explanation.

[224] IFFBZE=B
[224] YRE
[224] 1EIEL.2
[224] A.IEFf
[224] B.AEIR

[225] &
[225] &

Grammatical competence can’t be attained solely through exposure to the
target language or meaningful input.

[225] IFHRZEZ=A
[225] MEZE.AH
[225] 1EINZL.2
[225] A.IFH
[225] BEIR

[226] &
[226] &



Substitution drills and Transformation drills are the most frequently used in
mechanical practice.

[226] IFFRZZ=.A
[226] YEZE.H
[226] 35EIEL.2
[226] A.IEFf
[226] B.EiR

[227] RRBYIEZTSH
[227] &+

What does knowing a word involve?

Knowing a word means knowing its and

Knowing a word means knowing its and

Knowing a word means knowing its

[227] WZE.Z

[227] 4MRs.Teaching Grammar
[227] 15%InEN.3

[227] A.

pronunciation and stress



[227] B.

spelling and grammatical properties

[227] C.

meaning

[228] BB IEZR

[228] &T-.
Vocabulary learning “involves at least two aspects of meaning. The first aspect involves
the understanding of its and meaning. The second aspect involves
understanding the among words.”

[228] MEZE.H

[228] 4MiRra.Teaching vocabulary
[228] i%Ii#g.3

[228] A.

donnotative

[228] B.



connotative

[228] C.

sense relations

[229] ®RELIEZRR
[229] &

Denotative meaning:
the primary, ___ or explicit meaning of a word, which refers to —those words that we use
to things as regards real objects, such as a name or a sign, etc. in the world.

[229] MEZE.ME
[229] 4%MiRra.Teaching vocabulary
[229] 1%ImEN.3

[229] A.
literal
[229] B.
label

[229] C.



physical

[230] B IEZR

[230] T
Collocations help achieve and in language learning

[230] MZE.F

[230] 4MiRra.Teaching vocabulary
[230] i&INZEL.2
[230] A.
fluency
[230] B.

appropriateness

[231] BB IEZE
[231] &



Language is made up of three main elements: , phonetics and vocabulary.

[231] MEZE.H
[231] 4MiRra.Teaching vocabulary
[231] JEIEL.T
[231] A.
grammar
[232] RAEYIEZSER
[232] @&

refer to a group of words that go together to form meaning

[232] MEZEME
[232] 4%MRra.Teaching vocabulary
[232] 15%&InEd.1
[232] A.
Chunks
[233] RRBLIEZSR
[233] &+

For effective teaching of vocabulary, it is always useful for a teacher to have a list of



techniques so that learners can choose a technique according to the type of and
different of the learners.

[233] MEZE.H

[233] 4MiRra.Teaching vocabulary
[233] 15%EInEL.2

[233] A.

vocabulary

[233] B.

age level

[234] RAELIEESER

[234] &+
Providing a visual or physical whenever possible, using pictures, photos, video
clips, mimes or gestures to show is one of the ways to present vocabulary.

[234] EZE.F

[234] F0iRsa.Teaching vocabulary
[234] 15%INE.2

[234] A

demonstration



[234] B.

meaning

[235] RAELIEESER
[235] T

is one way to consolidate vocabulary, in which students are given a picture. They
are to write the names of the objects indicated in the picture. A competitive element can
be introduced by making the first student to finish the winner.

[235] MEZE.H

[235] 4MiRra.Teaching vocabulary
[235] JEIEL.T

[235] A.

Labelling

[236] RAELIEESER
[236] T

If the word to be presented has some meaning, the teacher should translate and
examplify it.

[236] MEZE.F
[236] 4MiRra.Teaching vocabulary



[236] 1%EIEL.1
[236] A.

abstract

[237] RABLIEESER
[237] &

To improve the quality of revision, learners should do and review the newly
learned words regularly.

[237] MEZEME

[237] 4MiRra.Teaching vocabulary
[237] JEIELT

[237] A.

spaced revision

[238] EE AT
[238] &

In order to let students create their personal dictionary, perhaps regular class time should
be devoted to help students specifically work on their particularly at the
beginning stage.

[238] MEZE.H



[238] 4MiRra.Teaching vocabulary
[238] IEITEL. T
[238] A.

vocabulary notebooks

[239] BB AT
[239] T

In managing a strategy use, students should first be guided constantly to self-evaluate

of their strategy used for vocabulary learning

[239] MEZE.H

[239] 4%MRra.Teaching vocabulary
[239] JEIREN.1

[239] A.

the effectiveness

[240] @B IEZR
[240] =T

There are generally five strategies involved in vocabulary learning: Reviewing
regularly, , Organizing vocabulary effectively, and Managing a strategy use



[240] YEZE.HE

[240] 4MiRra.Teaching vocabulary
[240] iEITER.2
[240] A.

Guess meaning from context

[240] B.

Use a dictionary

[241] RABLIFESER
[241] &+

In guessing meaning from context, students initially need the teacher’s help regarding
what to look for and how these clues can contribute to the discovery of
meaning.

[241] MZE.H

[241] 4MiRra.Teaching vocabulary
[241] I T
[241] A.

contextual clues



[242] AL FIHFrER
[242] &+

Language is made up of three main elements: grammar, phonetics and vocabulary.

[242] IFHREZEA
[242] YERE.HF
[242] EINEL.2
[242] A.IEH
[242] BAEIR

[243] A
[243] T

Vocabulary is the carrier of phonetics and grammar and is also the construction material
of linguistic building.

[243] IFHRZEZEA
[243] YEZE.AF
[243] 1EIEL.2
[243] A.IEFf
[243] BAEIR

[244] A
[244] &+



knowing a word involves knowing its pronunciation and stress; knowing its spelling and
grammatical properties; knowing its meaning.

[244] IFHRZEZEA
[244] YEZE.AH
[244] 5%IREL2
[244] A.IEFf
[244] BAEIR

[245] AL FfrR
[245] &

Vocabulary learning involves at least two aspects of meaning. The first aspect involves
the understanding of its denotative and connotative meaning. The second aspect
involves understanding the sense relations among words.

[245] IFFBZ=.A
[245] MEZE.AH
[245] %IEG.2
[245] A.IEFf
[245] BAiHIR

[246]  EIEL FHTAR
246] EF

Connotative meaning is the primary, literal or explicit meaning of a word, which refers to
“those words that we use to label things as regards real objects, such as a name or a

sign, etc. in the physical world.



[246] IFMAZEZB
[246] YEZRE.H
[246] EINZEL.2
[246] A.IEFf
[246] B.AEIR

[247]  FEEL
247] T

In Hedge’s words, connotative meaning is “the attitudes or emotions of a language user
in choosing a word and the influence of these on the listener or reader’s interpretation of
the world” interpretation of the world”

[247] IEBZ=A
[247] YEZE.H
[247] 1EIEL.2
[247] A.IEFf
[247] BAEIR

[248] &R
[248] &R

Collocations help achieve fluency and appropriateness in language learning.

[248] IFHREZR.A
[248] S E.F
[248] 1EINEL.2



[248] A.IEFf
[248] B.i&iR

[249]
[249]

Using lexical sets or hyponyms to show relations of words and their meanings is one of
the ways to present vocabulary items.

[249] IFRZ=A
[249] YEZE.H
[249] 1EINZEL.2
[249] A.IEFf
[249] B.AEIR

[250] @&
[250] &

Review the words regularly has proven to be one of the effective vocabulary learning
strategies.

[250] IFFBZE=.A
[250] XEZE.H
[250] i&EIZL.2
[250] A.IEFf
[250] B.EIR

[251] &
[251] &



In the use of a dictionary, students should try to look up every word they do not know
when reading.

[251] IFMAE=B
[251] XEZE.AH
[251] 356I0%L.2
[251] A.IEFf
[251] BAEIR

[252] RRELIEZTH
[252] &+
Characteristics of the listening process include: , , , and

[252] MEZE.H
[252] FOiRM.Teaching Listening
[252] 1%INELS

[252] A
Spontaneity
[252] B.

Context



[252] C.

Visual Clues

[252] D.

Listener’ s response

[252] E.

Speaker’ s adjustment

[253] RAELIEESER
[253] &

One major reason for students’ poor listening skill is that listening is often neglected in
teaching due to lack of , lack of and lack of where language learners
need to understand spoken English.

[253] MZE.H

[253] 4MiRra.Teaching Listening
[253] 15%EIn#N.2

[253] A.

teaching materials and equipment



[253] B.

real-life situations

[254] RAELIEESER
[254] &+

The context of listening is usually known to both the listener and the speaker in real life .
In other words, we know the between the listener and the speaker.

[254] EZE.F

[254] XMmRsa.Teaching Listening
[254] JEINEL. T

[254] A

relationship

While listening, the speakers’ facial expressions, gestures and other body language will
provide us which can help us understand and predict what we hear.

[255] MEZE.H
[255] FOiRM.Teaching Listening



[255] 1%EIEL.1
[255] A.

visual clues

[256] RAEYIEESER
[256] T

In the bottom-up model, listening comprehension is believed to start with and .
In other words, “we use information in the speech itself to try to comprehend the
meaning”.

[256] MEZE.H
[256] 4MiRr.Teaching Listening
[256] 15%EInEN.2

[256] A.
sound
[256] B.

meaning recognition

[257] &+
Top-down processing refers to the use of knowledge in understanding the

meaning of a message.



[257] ¥ZE.AH

[257] #0iRsa.Teaching Listening
[257] iZEIEL.1

[257] A.

background

[258] RAEYIEESER
[258] =T

There are two major purposes in listening. The first is for social reasons, the second is to
obtain and exchange .

[258] EZE.F

[258] MR Teaching Listening
[258] 1%EINEL.1

[258] A.

information

[259] B IEZ
[259] &

Another problem with many listening exercises in traditional textbooks is that they text
students’ memory, not their



[259] MEZE.H

[259] 4MiRra.Teaching Listening
[259] JEIEL. 1

[259] A.

comprehension

[260] RAELIFZSER

[260] T
While designing listening tasks, it it very important to grade of the tasks.

[260] JEZE.F

[260] MR Teaching Listening
[260] 1%EIEL.1

[260] A.

the difficulty level

[261] RAELIEESER
[261] &

In selecting and using listening activities, the teacher try to ensure that the activity must
use language without significantly slower or simpler speech than would normally
be used in everyday life.



[261] MZHE.F

[261] 4MiRr.Teaching Listening
[261] JEIZL. T
[261] A.

authentic

[262] RAELIEESER
[262] =T

As far as classroom procedures are concerned, the teaching of listening generally follows
three stages: , and

[262] HZE.Z

[262] XMRsa.Teaching Listening
[262] 1%INEL3

[262] A.

pre-listening stage

[262] B.

while-listening stage

[262] C.



post-listening stage

[263] &T-.
.In the bottom-up model, listening comprehension is believed to start with and .

In other words, “we use information in the speech itself to try to comprehend the
meaning”.

[263] MEZE.F
[263] 4MiRra.Teaching Listening
[263] 15%EINEL.2

[263] A.
sound
[263] B.

meaning recognition

[264] FEELIEESER

[264] &+
Top-down processing refers to the use of knowledge in understanding the

meaning of a message.

[264] HZE.Z



[264] #OiRsa.Teaching Listening
[264]  iZEIHEL. 1

[264] A.
background
[265] RREYIEZSER
[265] &+
.Pre-listening tasks must be used to stimulate the appropriate and help

learners to identify the purpose of the listening activity

[265] EZE.F

[265] XMRsa.Teaching Listening
[265] 1%EIEL.1

[265] A.

background knowledge

[266] @A IEZRR

[266] T
There is a method called , which concentrates on learning language by listening

and responding to commands or directions.

[266] MEZE.H
[266] 4MiRr.Teaching Listening



[266] 1Z%EIEL.1
[266] A.

Total Physical Response

[267] &AL FIHFrER
[267] T

The skills of listening and reading are often thought of as passive skills, therefore people can do n
othing to process information that they are receiving.

[267] IEFRZEE.B

[267] X¥ZE.AH

[267] #MiRsa.Teaching Listening
[267] IEIEL.2

[267] A.IEFf

[267] B.&IR

[268] &
[268] &

It is important to develop listening skills together with other skills, especially reading, because or
dinarily , listening is not an isolated skill.

[268] IEHZERA
[268] HEZE.H
[268] FNiRm.Teaching Listening



[268] i7%EINEY.2
[268] A.IETH
[268] B.fHIR

[269] &
[269] =&

The most typical type of post-listening task is the multiple-choice comprehension question.

[269] IEFRZEZR.A

[269] YEZE.HF

[269] XMRsa.Teaching Listening
[269] i7%EINEY.2

[269] A.IEFf

[269] B.3&I=

[270] RES
[270] &+

There are many opportunities to integrate listening with the practice of other language skills, espe
cially at the while-listening stage.

[270] IEFAZEZ.B

[270] YEZE.HF

[270] 4MiRsa.Teaching Listening
[270] 15EINEL.2

[270] A.IETH

[270] B.:igix




[271]
[271]

RREY F i
i

Listening for the gist is similar to the concept of skimming a passage in reading.

[271] IEFRERA

[271] #ZE.F

[271] 4MiRsA.Teaching Listening
[271] 15%INE.2

[271] A.IEfA

[271] Bi&iR

[272] B FfRR

[272] &

The while-listening stage is the most difficult for the teacher to control, because this is where

students need to pay attention and process the information actively.

[272]
[272]
[272]
[272]
[272]
[272]

IEEZRA

YEZE.H

XMiR . Teaching Listening
1ElEY.2

A.IEfH

B.{&IR



[273] RRELFHfrER
[273] &

Setting the scene for the stuents before listening ia a type of preilistening activity.

[273] IFHBEERA
[273] MWZE.F

[273] #0iRsa.Teaching Listening
[273]  iZEIEL.2
[273] AIEHf

[273] BiEIR

[274] &
[274] #&R

Generally, dictogloss has three stages: preparation, dictation and reconstruction.

[274] IEFRZEZ=.B

[274] YWZE.HF

[274] 4MiRsa.Teaching Listening
[274] 5%INEL.2

[274] AIEFR

[274] B.iEIR

[275] RRELFHFrER
[275] T



Answering questions is a good example of how while-listening and post-listening is combined.

[275] IEHAZEZ.B

[275] YEZE.HF

[275] 4MiRsa.Teaching Listening
[275] 15EINEL.2

[275] A.IEFf

[275] Bi&iR

[276]
[276]

Recent research has shown that by not giving students any task the first time they listen to a

passage, it can take the anxiety out of listening.

[276] IEFRZEZRA

[276] EZE.F

[276] #OiRsa.Teaching Listening
[276]  1ETEL.2

[276] A.IEFf

[276] B.3&IR

[277] RABLIEZ
[277] R



Spoken English is not well planned, but

[277] YEBE.F

[277] %0iRra.teaching speaking
[277]  EIEL1

[277] A.

spontaneous

[278] RAELIEESER
[278] =T

Sentences in spoken English are often incomplete, ungrammatical, and full of
false starts, and redundancies.

[278] HEZE.F

[278] 4MiRsa.Teaching Listening
[278] 1EINEL.1

[278] A.

hesitations

[279] BB IEZE
[279] &

If it is not recorded, spoken language can’t be listened to again. It is expected to be
understood



[279] ¥ZE.AH

[279] 4OiRsa.Teaching Listening
[279]  iZEIEL.1

[279] A.

immediately

[280] RAELIEZSER
[280] &

The difficulties for English learners to speak include:
the listener understands.

[280] MEZE.ME

[280] XMRs.Teaching Listening
[280] 1%EIEL.1

[280] A.

time pressure

, who are talking to,check if

[281] BB IEZE
[281] &

The features of natural speech include:
sentences, fillers, pauses.

, rephrases, hesitations, incomplete



[281] MZHE.F

[281] 4MiRr.Teaching Listening
[281]  iEIEL. 1
[281] A.

repetitions

[282] RRELFfTRR
[282] ‘T

One can only improve speaking by speaking more.

[282] IEFREZR.A

[282] YZE.H

[282] %MiRRa.teaching speaking
[282] 1EINEN.2

[282] A.IFHA

[282] Bi&iR

[283] A
[283] T

Common characteristics in successful speaking tasks include: minimum foreign talk,
even participation, high motivation, right language level.

[283] IFFREZ.B
[283] MHZE.ME



[283] 4MiRra.teaching speaking
[283] iEIIER.2

[283] A.IEFR

[283] Bi&ix

[284] A
[284] &+

The purpose of giving students a variety of speaking is to make them be able to cope
with different situations in reality.

[284] IEFREZR.A

[284] MHZE.H

[284] %MiRRa.teaching speaking
[284] 15%EINZEL.2

[284] A.IEFf

[284] B.j&i=

[285] A
[285] &+

Controlled activities mainly focus on meaning and communication.

[285] IFFfREZ.B
[285] MZE.F

[285] 4MiRra.teaching speaking
[285] 15%EINEN.2
[285] A.IFHf

[285] B.&ix



[286] RRELFI MR
[286] &

Communicative activities allow for real information exchange.

[286] IFFAZZ.A
[286] MEZE.F

[286] 4MiRra.teaching speaking
[286] IEIIER.2
[286] A.IEFR

[286] B.t&ix

[287] &
[287] &

If it is not recorded, spoken language can’t be listened to again. It is expected to be understood
immediately.

[287] IEFAEZRA

[287] MEZE.H

[287] %MiRRa.teaching speaking
[287] i%EIn#.2

[287] A.IEFR

[287] B.3EI=

[288] A
[288] T



Sentences in spoken English are often carefully constructed and well organized.

[288] IEFREZR.B

[288] YEZE.H

[288] 4%MiRRa.teaching speaking
[288] EIEN.2

[288] A.IFff

[288] B.i&ix

[289] RRELH|HfrR

[289] &+

We should make the best use of classroom learning environment to provide sufficient
language input and practice for the students in speaking teaching.

[289] IEFAEZRA

[289] MEZE.F

[289] 4MiRra.teaching speaking
[289] i&INZL.2

[289] A.IEFR

[289] B.iEiI=

[290] AL FHTRR

[290] @&

Helping students develop speaking strategies is important in speaking teaching.

[290]

IFFREERA



[290] MEZE.H

[290] %MiRsa.teaching speaking
[290] J5EIREN.2

[290] A.IFff

[290] Bi&ix

[291] &
[291] &

We cannot keep balance between accuracy-based practice and fluency-based practice in
speaking teaching.

[291] IEFAEZR.B

[291] YWEREE

[291] 4MiRrA.teaching speaking
[291] 1&INZL.2

[291] A.IEFR

[291] B.i&IR

[292] &
[292] &

The teacher’s task is to design meaningful, motivating, linguistically appropriate and
cognitively challenging tasks to give students maximum opportunities to practice
speaking.

[292] IFFEZE.A
[292] EEZE.F
[292] 4MiRra.teaching speaking
[292] 1%&IEN.2



[292] A.IEFf
[292] BiEiR

[293] ®=XE!
[293] &+

The purpose of giving students a variety of speaking is to help keep motivation low.

[293] IFFREZ.B
[293] MHE.F

[293] 4MiRra.teaching speaking
[293] iEIuER.2
[293] A.IEFR

[293] Bi&ix

[294] &
[294] &

Semi-controlled activities focus more on meaning and communication.

[294] IEFREZRA

[294] MREXE

[294] %MiRRa.teaching speaking
[294] 15%InZEL.2

[294] A.IEFf

[294] B.i&I=




[295] RREBY.FIJRfrRR
[295] &R

Communicative activities include Functional communicative activities and social
interaction activities.

[295] IEFAEZRA

[295] MHEZE.ME

[295] 4MiRra.teaching speaking
[295] ikInZL.2

[295] A.IEFR

[295] B.&IR

[296] &
[296] &

Different small groups should work at the same level, then all students will continue
learning and remain more motivated.

[296] IEFAEZ.B

[296] YEZE.ME

[296] %MiRRa.teaching speaking
[296] JEINEN.2

[296] A.IFff

[296] Bi&IR

[297] RAELIEESER
[297] &+



The purposes of silent reading are for and also for pleasure.

[297] MWHE.F

[297] 4%0iRsa.Teaching reading
[297] kINEL.1
[297] A.

getting information

[298] RAELIEESER
[298] =T

The form of activity in reading aloud is

[298] MEZE.F

[298] XMRsa.Teaching reading
[298] 1%EINEL.1

[298] A.

collective

[299] RAELIEESER

[299] T
In silent reading, it is to manage as teachers cannot see what is going on in the students’

mind.



[299] MZE.F

[299] 4MiRra.Teaching reading
[299]  IEIEL.1
[299] A.

difficult

[300] RAEYIFZSER
[300] &

The main obstacle in English reading is

[300] MZE.F

[300] 4MiRra.Teaching reading
[300] klnzy.1
[300] A.

vocabulary

301] FEELIEZSED
301] FEF.

Efficient reading begins with a lightening-like

[301] MEZE.H

recognition of words.



[301] 40iRra.Teaching reading
[301] IETTEL.T

[301] A.
automatic

[302] REEYFKTRR

[302] &R+

The theory of bottom-up model is that reading comprehension is based on the mastery of
the new words and new structures as well as a lot of reading aloud practice.

[302] IFFREZEA

[302] MEZE.AH

[302] 4MiRra.Teaching reading
[302] iEINZL.2

[302] A.IEFf

[302] B.SEIR

[303] &
[303] =&

In teaching reading, tasks should not be clearly given in advance.

[303] IFfE=.B

[303] MEZE.F

[303] 40iRra.Teaching reading
[303] iEIuER.2



[303] A.IEFf
[303] Bi&iR

[304]
[304]

In teaching reading, the selected texts and attached tasks should be accessible to the
students.

[304] IEHHERA

[304] YEZE.F

[304] 4MiRsa.Teaching reading
[304] iEIN#L.2

[304] A.IET

[304] Bi&iR

[305] RE
[305] &+

The purpose of transition device is be able to simplify sophisticated output.

[305] IFFaEZ.B
[305] MEZEXE

[305] 4MiRra.Teaching reading
[305] EIuER.2
[305] A.IEFR

[305] B.&ix




[306] RREBY.FIRfrRR
[306] R&EF.

The theory of top-down model is that one’s background knowledge plays a more
important role than new words and new structures in reading comprehension.

[306] IFFEZE.A

[306] ¥EZE.H

[306] 4MiRra.Teaching reading
[306] iEIEN.2

[306] A.IEHR

[306] Bi&iR

[307] &
[307] &%

The teacher should try to introduce an extensive reading scheme whenever possible to encourage
learners to read more after class .

[307] IEFREZRA

[307] MZE.Z

[307] 4MiRsa.Teaching reading
[307] 15EINEN.2

[307] A.IEFf

[307] B.i&IR

[308] ERELFfRR
[308] &+



The best and easiest way to develop vocabulary is not to read a great deal.

[308] IEHAZEZ.B

[308] YEZE.Z

[308] ZXMRs.Teaching reading
[308] i7%EINZY.2

[308] A.IEff

[308] B.3&EI=

[309]
[309]

Fluent reading depends on a general knowledge about the target language.

[309] IEMRE=RA
[309] EEZE.F

[309] 4MiRra.Teaching reading
[309] i&INZL.2
[309] A.IEFf

[309] B.i&ix

[310] RE
[310] &+

While reading the reader’s brain should use some resources: reasoning abilities, world knowledge,
knowledge about the topic,etc. to construct meaning.

[310] IFFREZXRA



[310] EZE.F

[310] 4MiRsa.Teaching reading
[310] 15EIN#L.2

[310] A.IEFf

[310] B.A&IE

[311] &
[311] =&

Possessing a large sight vocabulary is a sufficient condition for effective reading
comprehension.

[311] IEMREZRB

[311] WREMH

[311] 40iRra.Teaching reading
[311] 1%&INZEL.2

[311] A.IEFR

[311] B.i&IR

[312] &
[312] &

Tasks should be designed to encourage selective and intelligent reading for the main meaning
rather than test the students’ understanding of trivial details.

[312] IEMRERA

[312] HZE.ME

[312] 4MiRsa.Teaching reading
[312] 15&INEN.2



[312] A.IEF
[312] Bi&iR

[313]
[313]

Tasks should help test their reading comprehension rather than develop students’ reading skills.

[313] IEMZE=B

[313] ¥ZE.AF

[313] 40iRra.Teaching reading
[313] 1EINZL.2

[313] A.IFH

[313] BiEHIR

[314] &
[314] &

The teacher should help students not merely to cope with one particular text in class but
to develop their reading strategies and reading ability in general.

[314] IEFEZRA

[314] ¥EZE.F

[314] 4%0iRsa.Teaching reading
[314] EIEL.2

[314] A.IEWH

[314] Bi&iR




[315] FOELHUKTRR
315] &F.

The teacher should provide enough guidance and assistance at the beginning to help
students read and develop reading strategies but gradually withdraw his/her guidance as
students progress.

[315] IEFREZRA

[315] EZE.F

[315] 4MiRsa.Teaching reading
[315] 15EIn#N.2

[315] A.IEff

[315] B.A&IR

[316]
[316]

The purpose of transition device is to focus attention on the main meaning of the text.

[316] IEFREZRA

[316] MHEZE.E

[316] %MiRsa.Teaching reading
[316] 1FEINZEL.2

[316] A.IEff

[316] B.3&I=

[317] RABLIEESER
[317] &+



Writing is a real-life reality. Day to day, we write to get things done and to form and
maintain

[317] MEZE.H

[317] 4%0iRsa.Teaching Writing
[317] &InEg.1
[317] A.

social relationships

[318] RAELIEZSER
[318] &+

We write for various reasons, such as to convey or just to keep a record of what is in our
life.

[318] MZE.F

[318] 4MiRra.Teaching Writing
[318] IEITEL. T
[318] A.
messages
[319] RRELIB=
[319] &+



The communicative approach to writing is to motivate students by engaging them in

some act of

[319] MEEZE.F

[319] 40iRsa.Teaching Writing
[319] IETTELT

[319] A

communication

[320] RAELIEZSER
[320] &+

The purpose of writing in FLT is to language that is recently studied

[320] MEZE.F

[320] #%M0iRsa.Teaching Writing
[320] 1EINEL.1

[320] A.

consolidate

[321] BB IEZM
[321] &

While writing, some never put down a word before

the sentence many times in their mind.



[321] EZE.H

[321] 4MiRra.Teaching Writing
[321] JEIEL. T

[321] A.

rehearsing

[322] RREBY.FIHfrRR
[322] &

The product-oriented method of teaching writing pays great attention to the accuracy of
the final product but ignores the process, which the students go through to reach the final
goal.

[322] IFFREZEA

[322] YEBE.H

[322] 4MiRra.Teaching Writing
[322] j&INZL.2

[322] A.IF7

[322] B.3&IR

[323] &
[323] &

In order to motivate students to write, we should leave students enough room for creativity and
imagination.

[323] IEMEZ.B



[323] MEZE.M

[323] #0iRsa.Teaching Writing
[323] 1EIN#EN.2

[323] A.IEFf

[323] B.A&IR

[324] &
[324] &

The process-oriented method of teaching writing is that the teacher provides the help to guide the
students through the process that they undergo when they are writing.

[324] IFFRZREA

[324] YEZE.F

[324] 4%0iRra.Teaching Writing
[324] &IN%EY.2

[324] A.IEFf

[324] Bigix

[325] &
[325] &

In order to motivate students to write, we should encourage collaborative group writing.

[325] IFFfsEE.B
[325] YWEBEME
[325] 4MiRra.Teaching Writing
[325] j&InZL.2



[325] A.IEff
[325] Bi&iR

[326]
[326]

Making the topic of writing as close as possible to students’ life is important for motivating
students to write.

[326] IEFEZRA

[326] MHEZE.M

[326] #MiRa.Teaching Writing
[326] 1FEINEN.2

[326] A.IEFf

[326] B.3&I=

[327] RRELFHFrER
[327] &+

There is a great variety of things we write in reality.

[327] IFMEERA
[327] MZE.F

[327] 4%0iRra.Teaching Writing
[327] kIn%Y.2
[327] A.IEF

[327] Bi&iR




328] AL FHTAR
328] =T

While writing, students should be given ideas to express rather than being invited to invent their
own.

[328] IFFREZ.B
[328] MZE.F

[328] 4MiRra.Teaching Writing
[328] iEIIER.2
[328] A.IF7f

[328] B.i&ix

[329] &
[329] =&

While writing, some never put down a word before rehearsing the sentence many times in their
mind.

[329] IEFRERA

[329] MEZE.F

[329] #MiRsa.Teaching Writing
[329] 1EIN#N.2

[329] A.IEFf

[329] B.&IR

[330] RRELFIfRR
[330] &+



In current writing tasks, for students, there are always many opportunities for creative writing,
particular for expressing unusual or original ideas.

[330] IEFfEXB

[330] MEZE.M

[330] #%0iRsa.Teaching Writing
[330] 1FEINEN.2

[330] A.IFff

[330] B.&IR

[331] RRELHfRR
[331] &+

While writing, someone will write down anything that comes to their mind before they
start drafting and then do a lot of editing a proof-reading.

[331] IEFEERA

[331] MHZE.F

[331] 4MiRra.Teaching Writing
[331] EIIER.2

[331] AIE#

[331] Bi&R

[332]
[332]

In order to motivate students to write, we should prepare students well before writing.

[332] IEMEZER.A



[332] MEZEM

[332] #MiRsa.Teaching Writing
[332] 15EINEN.2

[332] A.IFff

[332] BiEiR

[333] RRELFifriR

[333] &

Teaching of writing should focus on the product rather than the process.

[333] IERMREEB

[333] MZE.F

[333] #%0iRsa.Teaching Writing
[333] 1EINEN.2

[333] A.IFfA

[333] B.i&IR

[334] B HTRR

[334] &

Providing constructive and positive feedback is important for motivating students to write.

[334]
[334]
[334]
[334]

IFRE=.A
S E.F

JEIEY.2



[334] AIEH
[334] BiEIX
[335] RRELFMFRR
[335] &

Not all the writing tasks should have communicative purposes.

[335] IFFE=B

[335] MZEE

[335] 4MiRra.Teaching Writing
[335] EIuER.2

[335] A.IE#

[335] Bi&EIR

[336] RREYFIMTRR

[336] &TF.

Give students feedback throughout the composing process (not just on the final product) to
consider as they attempt to bring their expression closer and closer to intention.

[336]
[336]
[336]
[336]
[336]
[336]

IEFREERA
S E.AH

JEEINER.2
A IEff

B.&i=




[337] RAELIEESER
[337] &+

Among the four language skills, listening and reading skills are skills.

[337] ¥ZBE.HF

[337] #%0iRs.Integrated Skills
[337] 1EIEN.1

[337] A.

receptive

[338] RAELIEESER
[338] &+

Among the four language skills, productive skills are speaking and

[338] MWZBE.H

[338] #NiRs.Integrated Skills
[338] iEImZk.1

[338] A.

writing

[339] RAELIETSER
[339] &



There are often two ways to integrating the four skills, namely simple integration and
integration.

[339] ¥EZE.AF

[339] #MRs.Integrated Skills
[339] JEINEN.1

[339] A.

complex

[340] RAELIFZSER
[340] &+

>

In terms of simple integration, a listening text is always used as model for the students
and a reading text is always used as a model for the students’ writing.

[340] XMZE.H
[340] #MRs.Integrated Skills
[340] JEINEN.1

[340] A.
speaking

[341] BB IEZM

[341] &+

If students are able to read a story, this skill will help them their own story.



[341] MWHE.F

[341] #MRs.Integrated Skills
[341] 1EINZN.1
[341] A.
write
[342] RRBYFIHTRR
[342] &+

Integrating the four skills means that teachers work at the level of vocabulary and sentence
patterns.

[342] IFFREE.B
[342] YWEZE.M

[342] #MRs.Integrated Skills
[342] 1&INEN.2
[342] A.IEFR

[342] Bigix

[343] &
[343] &

Teachers should put every detail into every lesson.

[343] IFHAE=B
[343] MWHE.F



[343] #MRs.Integrated Skills
[343] i%InNZL.2

[343] A.IEFA

[343] Bi&IR

[344] A
[344] &+

The textbook can never be adjusted as it is standardized.

[344] IEFFREZRB
[344] MZE.H

[344] #MRs.Integrated Skills
[344] %EINEL.2
[344] A.IEFR

[344] Bigix

[345] &
[345] &R

As integrating the four skills can be demanding for the teacher, the teaching method should not be
recommended in practical teaching.

[345] IFFREE.B
[345] MEZE.H

[345] #MRs.Integrated Skills
[345] 1EIn#L.2
[345] A.IFHA

[345] B.i&IR



[346] =REL FfR
[346] =T

Integrating the four skills into language can be motivating, because students are using the
language for a real purpose.

[346] IEFRERA

[346] XEZE.HF

[346] HNiRs.Integrated Skills
[346] 1EInMZN.2

[346] A.IFff

[346] BiHIR

[347] B BRI
[347] &+

There are many situations in which we use more than one language skill, so it is valuable to
integrate the four skills, to

[347] IEH&ZZE.D

[347] ZE.HF

[347] #MRs.Integrated Skills
[347] %&EINEL4

[347] A.

use body language and pictures

[347] B.

combine pronunciation, vocabulary and grammar



[347] C.

use mechanical practice and meaningful practice

[347] D.

enhance the students’ communicative competence

[348] B! ERERR
[348] =T

Integration of the four skills is concerned with realistic communication, the implication of which
is that we must teacher English at the discourse level, that we must , and that we must
adjust the timetable.

[348] IEFEXB

[348] ¥ZE.HF

[348] #MRs.Integrated Skills
[348] 1EInZN.4

[348] A.
give up
[348] B.

adjust the textbook contents



[348] C.

combine vocabulary and grammar

[348] D.

speak English during the whole class time

[349] RAEY.ERIGRR
[349] &+

Integrating the four language skills can be

[349] IFHAZEA

[349] MEZEXE

[349] #MRs.Integrated Skills
[349] %&INEL4

[349] A.

time-consuming

[349] B.

less demanding

[349] C.

labour-saving



[349] D.

time-saving

[350] RREL ERIERR
[350] &+

1s not the discourse feature?

[350] IFFREZRA

[350] MEZE.H

[350] #MRs.Integrated Skills
[350] iEInER.4

[350] A.

The spelling of the word

[350] B.

The written text’s layout

[350] C.

The way that the text is organized



[350] D.

The formal or informal style of the language

[351] ®REL BRI
[351] &+

Integrating the four skills allow the teachers to build more variety into the lesson because the
range of activities will be

[351] IEF@Z=.D

[351] MZE.AH

[351] #MRs.Integrated Skills
[351] wElzg4

[351] A.

less various

[351] B.
narrower

[351] C.
monotonous

[351] D.

wider



[352] RAELIEESER
[352] &+

Assessment involves the collecting of information or evidence of a learner’s learning progress and
achievement over a period of time for the purposes of improving teaching and

[352] MEZE.H
[352] 4MiRA.Assessment in language teaching
[352] JEIZL.T

[352] A.
learning
[353] RABLIETSER
[353] =+
Summative assessment is done mostly done at the of a learning period.

[353] MEZE.H

[353] 4MiRAa.Assessment in language teaching
[353] JEIZL.T

[353] A



end

[354] RAELIEESER
[354] &+

Formative assessment is based on information collected in the classroom during the teaching

[354] MZE.F

[354] %MiRRa.Assessment in language teaching
[354] JEIREN.1

[354] A.
process
[355] RRELIEZR
[355] &
Testing often takes the form and it is usually done at the end of a learning period.

[355] MEZE.F

[355] 4MiRA.Assessment in language teaching
[355] IETEL.T
[355] A

pencil and paper



[356] ®EIEZ/R

[356] T
Evaluation is often for who would want to know whether the money they spent or

the policy change has had good results.

[356] MEZE.F

[356] 4#MiRAa.Assessment in language teaching
[356] IEITEL.T
[356] A.

administrators

[357] RRELFIHFrER
[357] &+

Criteria-referenced language assessment is based on a fixed standard or a set of criterion.

[357] IEFRBZx=.A
[357] MEZE.F

[357] 4%MiRA.Assessment in language teaching
[357] EIuER.2
[357] A.IEFR

[357] Bi&ix

[358] &R
[358] &+



Individual-referenced assessment is designed to measure how the performance of a particular
student of group of students compares with the performance of another student or group of
students whose scores are given as the norm.

[358] IEFREZR.B

[358] MHEZEME

[358] 4MiRAa.Assessment in language teaching
[358] i&INZL.2

[358] A.IEFR

[358] Bi&ix

[359] RRE FIMTRR

[359] &

A test whose items are designed in different formats tends to have less validity and reliability than
that is designed in a single format.

[359] IEFAZEERB

[359] ®ZE.H

[359] ZXMiHm.Assessment in language teaching
[359] J5EIMNEN.2

[359] A.IE#f

[359] Bi&IR

[360] RRELH|HfrR

[360] &+

Test items cannot be designed in various formats.



[360] IEFAZERB

[360] MEZE.H

[360] XMiHF.Assessment in language teaching
[360] ifEInZ.2

[360] A.IEFA

[360] Bi&ix

H

H #

[361]
[361]

L SR

H
i
H
L
In reality, it is quite difficult to follow the assessment principles.

[361] IEFAHEERA

[361] YEZE.H

[361] %MiRRa.Assessment in language teaching
[361] J5EIMEN.2

[361] A.IEFf

[361] Bi&IR

[362] A
[362] &+

All people involved in education, i.e. , teachers, parents, and students have some reasons
to consider assessment necessary.

[362] IEFAEZRA
[362] MEZE.H
[362] 4MiRA.Assessment in language teaching



[362] i%&INZEL4

[362] A.
administrators
[362] B.
businessmen
[362] C.
friends
[362] D.
politicians
[363] =Ry

eREY
[363] &+

As far as school assessment is concerned, we have teachers’ assessment, continuous assessment,
, and portfolios.

[363] IEFAEZB

[363] MZE.H

[363] 4MiRA.Assessment in language teaching
[363] i&INZL4

[363] A.

informal assessment



[363] B.

students’ self-assessment

[363] C.

formal assessment

[363] D.

relative’s assessment

[364] RREL BRI
[364] T

1s not the test item.

[364] IEFEZ.D

[364] MEZE.H

[364] %MiRRa.Assessment in language teaching
[364] EInEN4

[364] A.

Translation



[364] B.

Essay writing

[364] C.

Questions and answers

[364] D.

Summative assessment

[365] RRE! BRI
[365] &+

1s also termed as classroom assessment as well.

[365] IFFREZ.D
[365] MEZE.ME

[365] 4MiRAa.Assessment in language teaching
[365] i&IZL4
[365] A.

Norm-referenced assessment

[365] B.



Summative assessment

[365]

C.

Criteria-referenced assessment

[365]

D.

Formative assessment

[366]
[366]

R SRR
aF.

The result of testing is often expressed by except

[366]
[366]
[366]
[366]
[366]

a mark

[366]

a grade

[366]

a ratio

IEfESRD

YEZ R M

X Assessment in language teaching
JEIEL.4

A.



[366] D.

a report form

367) HRATE
367) =T

Research can be a very simple activity designed to provide to

very simple questions relating to day-to-day activities.

[367] YEZBE.F

[367] 4%1iRE.Research Methods
[367] 1EINZN.1

[367] A.

answers

[368] &EIEZ/

[368] &+
The difference between research and non-research activity is, in the we find answers

to our research questions.



[368] MEZE.F

[368] 4%1iRs.Research Methods
[368] iEINEL. 1
[368] A.
way
[369] FEELIEZSHR
[369] &+
Research is a process of inquiry.

[369] MEZE.F

[369] 4%1iRE.Research Methods
[369] IEINEN.1

[369] A.

systematic

[370] RAELIFZSER
[370] &+



Be means that the research procedures you follow to find

answers to questions are relevant, appropriate and justified.

[370] YEZBE.F

[370] %1iRs&.Research Methods
[370] JEINEN.1

[370] A.

rigorous

[371] RABLIFESER
[371] &+

Be empirical means that any conclusions you draw are based on you gather from
information collected from real-life experiences or observations.

[371] YEZBE.F

[371] %1iRE.Research Methods
[371] 1EINZL.1

[371] A.

evidence




[372] RERELFHFrER
[372] &+

Explanatory research attempts to explore an area where little is known or to investigate the
possibilities of undertaking a particular research study.

[372] IEFREZRB

[372] MEZE M

[372] 4%1iRE.Research Methods
[372] 1&INEN.2

[372] A.IFH

[372] Bigix

[373] =R
[373] &

Descriptive study attempts to discover or establish the existence of a relationship between two or
more aspects of a situation.

[373] 1E#EXB

[373] MBE.H

[373] #%0iRra.Research Methods
[373] kEImZk.2

[373] A.IEHR

[373] Bi&HIR

[374] BB FIHFrER
[374] &+



Experimental research is the most conclusive of scientific methods.

[374] IEFRE=EA

[374] MHRE.H

[374] #%0iRra.Research Methods
[374] 1kEInZL.2

[374] A.IEH

[374] Bi&EIR

[375]
[375]

Correctional research is done to determine relationships among two or more variables, and to
explore their implications for cause and effect.

[375] 1EMEX.B

[375] YEZE.H

[375] %1iRE.Research Methods
[375] i%InZR.2

[375] A.IEHR

[375] Bi&IR

[376] &R
[376] &

The classification of the types of a study is mutually exclusive.

[376] IEFAEZ.B



[376] ¥EZE.F

[376] %0iRra.Research Methods
[376] 1EIN#EN.2

[376] A.IEHR

[376] B.iEix

[377] RBRBLIEZTMW
[377] R
The problem statement should be accompanied by a description of the of the

problem and a rationale or justification for studying it.

[377] YEZE.F

[377] %0iRFa.Research Methods
[377] 1EINZL.1

[377] A.

background

[378] BB IEZM

[378] =T
Research problems are usually stated as and often as hypotheses.

[378] YEZBE.F

[378] 4%1iRE.Research Methods
[378] 1EINZL.1

[378] A.



questions

[379] RAELIEESER
[379] &+

Each of the measuring that will be used to collect data from the subjects should be
described in detail and a rationale should be given for their use.

[379] MEZE.H

[379] %0iRFa.Research Methods
[379] 1EINZL.1

[379] A.

instruments

[380] ®EIEZRR
[380] &

Other studies related to the research problem should be located and their results briefly

[380] XEZE.F

[380] %MiRFa.Research Methods
[380] 1EINZL.1

[380] A.

summarized



[381] RAZLIEZSER
[381] &+

All the key in the problem statement and hypothesis should be defined as clearly as
possible.

[381] MZE.F

[381] 4%1iRE&.Research Methods
[381] 1EINZL.1
[381] A.
terms
[382] RREUIEZTW
[382] &

What do students think about quality of English teaching in your school? ( )

[382] ¥EZE.F

[382] 4MiRA.Research Methods
[382] 1EINZEL.1

[382] A.

Survey research




[383] RAELIEESER
[383] &+

What is the effect of team-based learning achievement of the students? ( )

[383] WEREME

[383] #%0iRra.Research Methods
[383] UGN 1

[383] A.

Experimental research

[384] FEELIEZSHR
384] T

What do students do to improve their English out of the class time? ( )

[384] YZE.XE

[384] 4%MiRA.Research Methods
[384] 1EINZL.1

[384] A.

Survey research

[385] ®REIEZRR
[385] &



What are the students’ likes and dislikes in regard to online learning? ( )

[385] MEZE.XE

[385] 4%1iRE.Research Methods
[385] JEIEN.1

[385] A.

Survey research

[386] RAELIEESER
[386] =T

Is there a relationship between students’ readiness for learner autonomy and their learning
approaches? ()

[386] YEZEE

[386] #%0iRra.Research Methods
[386] 1EINZN.1

[386] A.

Correlational research

[387] B! ERiERR
[387] =T



According to Canale and Swain, it refers to one’s ability to create coherent written text or
conversation and the ability to understand them.

---- Choose the one that best suits the description above.

[387] IEFRBZ=.A
[387] MZE.ME

[387] 4MiRra.views on language learning
[387] i&INZL4
[387] A.

Discourse competence

[387] B.

Connotative meaning

[387] C.

Mechanical practice

[387] D.

Socio-constructivist theory

[388] RRA! BRI
[388] &t



It suggests that language be considered to be a communicative tool, whose main use is to build up
and maintain social relations between people.

---- Choose the one that best suits the description above.

[388] IFFAEZR.C

[388] MEZE.F

[388] A4MiRra.views on language
[388] ikEluZ.4

[388] A.

Mechanical practice

[388] B.
Fluency
[388] C.

Interactional view on language

[388] D.

Connotative meaning

[389] ®RE! BRI
[389] &+



It means one’s ability to “link units of speech together with facility and without strain or
inappropriate slowness or undue hesitation”.

---- Choose the one that best suits the description above.

[389] IFfE=D
[389] MEZE.F
[389] 4MiRra.teaching speaking
[389] i&EINEN.4

[389] A.
Synonyms
[389] B.

Communicative competence

[389] C.
Learnability

[389] D.
Fluency

390] R
390] BF.



It involves activities that are aimed at form accuracy and by doing that, the students pay repeated
attention to a key element in a structure.

---- Choose the one that best suits the description above.

[390] IFFREZ.B
[390] MZE.ME

[390] 4#MiRsa.communicative language teaching
[390] i&InZL4
[390] A.

Communicative competence

[390] B.

Mechanical practice

[390] C.
Mapping
[390] D.

Controlled activities

[391] RE! Bk
[391] &+



It involves a process of listening teaching in which listening for gist and making use of the
contextual clues and background knowledge to construct meaning are emphasized.

---- Choose the one that best suits the description above.

[391] IEMEZ.B
[391] WZE.Z
[391] ETI4

[391] A
Learnability
[391] B.

Socio-constructivist theory

[391] C.

Production practice

[391] D.

Predicting

[392] ®RE! BRI
[392] &



It is similar to the inductive method in that the students are induced to discover rules by
themselves but different in that the process of the discovery is carefully guided and
assisted by the teacher and the rules are then elicited and taught explicitly.

---- Choose the one that best suits the description above.

[392] IFHAZEZ=.D
[392] MWHE.Z
[392] ETEg4
[392] A.

Production practice

[392] B.
Editing
[392] C.

Silent reading

[392] D.

The guided discovery method

[393] B! BRiERR
[393] &



It is aimed at developing students’ability to produce sounds and varies from mechanical
imitation to production in meaningful context.

---- Choose the one that best suits the description above.

[393] IFFRE=A
[393] ¥ZE.Z
[393] ElEL4
[393] A.

Production practice

[393] B.
Synonyms
[393] C.

Resource-provider

[393] D.

The guided discovery method

[394] RE! BRI
[394] =&



It suggests that language be considered to be a communicative tool, whose main use is to build up
and maintain social relations between people.

---- Choose the one that best suits the description above.

[394] IEMEZE
[394] EZEZ
[394] £G4
[394] A.

Linkage of lesson planning

[394] B.

Top-down model

[394] C.

Communicative competence

[394] D.

Learnability

395] FEEL A
395] F.



It means the stages and the steps within each stage are planned in such a way that they are
someway linked with one another.

---- Choose the one that best suits the description above.

[395] IFFRE=.D
[395] MEZE.Z
[395] uElEL4
[395] A.

Transformation drills

[395] B.
Sight vocabulary

[395] C.
Editing

[395] D.

Linkage of lesson planning

[396] FEEL EHieT
396] &F.



In Hedge’s opinion, it includes both the knowledge about the language and the knowledge about
how to use the language appropriately in communicative situations.

---- Choose the one that best suits the description above.

[396] IEFAEZR
[396] MZE.Z
[396] i%&INZEL4

[396] A.

Discourse competence

[396] B.

The guided discovery method

[396] C.

Connotative meaning

[396] D.

Interactional view on language

[397] ®REL BRI
[397] &



It is to develop the learners’ overall language ability of English, which is composed of the five
objectives of language skills, language knowledge, learning strategies, cultural awareness and
affect.

---- Choose the one that best suits the description above.

[397] IFHRZZRA
[397] #WZE.Z
[397] T4
[397] A.

The main aim of English language teaching

[397] B.
Participant
[397] C.

Controlled activities

[397] D.

Receptive vocabulary

[398] RRELEAIERR
[398] =T



They refer to items that mean the same, or nearly the same.

---- Choose the one that best suits the description above.

[398] 1E#f
[398]
[398]
[398]

> §n M

> & @
= N
W I3

Sight vocabulary

[398] B.

Synonyms

[398] C.

Controlled activities

[398] D.

Connotative meaning

[399] ®RE! BRI
[399] &+

These activities mainly focus on form and accuracy and force students to pay attention to certain

structures or functions so that these can be accurately produced.



---- Choose the one that best suits the description above.

[399] IEHAZEZ.D
[399] #ZBE.Z
[399] kL4
[399] A.

The main aim of English language teaching

[399] B.

Resource-provider

[399] C.

Transformation drills

[399] D.

Controlled activities

[400] &
[400] &

That one is able to recognize immediately with both sounds and meanings without special effort
from your brain.

---- Choose the one that best suits the description above.



[400] IEFEEE
[400] MZE.Z
[400] ELiER4

[400] A.
Participant

[400] B.
Sight vocabulary

[400] C.
Mapping

[400] D.

Receptive vocabulary

[401] REL BRIERR
[401] &

It is an important reading skill. Reading with it can make reading more intriguing and purposeful
and therefore is likely to result in better comprehension compared with the situation where the
learner starts reading with a blank mind.

---- Choose the one that best suits the description above.



[401] IEFEE
[401] ¥ZBEZ
[401] kB4
[401]1 A

Socio-constructivist theory

[401] B.

Transformation drills

[401] C.

Top-down model

[401] D.

Predicting

[402] REL ERIERR
[402] &

The students change a given structure in a way so that they are exposed to another similar
structure. This type of exercise also helps the students have a deeper understanding of how the
structures are formed and how they are used.

---- Choose the one that best suits the description above.



[402] IFFRE=
[402] MEEZRE.Z
[402] ELEL4
[402] A.

Listening for the gist

[402] B.

Receptive vocabulary

[402] C.

Transformation drills

[402] D.

Fluency

[403] REL BRI
[403] &

In such a case as listeners can understand better if they know something about the speaker, the
setting, the topic and the purpose of the talk, which are often referred to as contextual clues.

---- Choose the one that best suits the description above.



[403] IEME=E.C
[403] MZE.Z
[403] %IEL4
[403] A.

The guided discovery method

[403] B.

Socio-constructivist theory

[403] C.

Top-down model

[403] D.

Transformation drills

[404] B ERIERR
[404] BT

It is the stage when students read through their writings and check the clarity of ideas or the
logical development of their arguments. Also, students check carefully the grammar, spelling and
punctuation of their writings.

---- Choose the one that best suits the description above.



[404] IEFHERA
[404] EZE.Z
[404] FEIREL4
[404] A.

Editing
[404] B.

Predicting
[404] C.

Listening for the gist

[404] D.

Resource-provider

[405] R ERERR
[405] &

It is similar to the concept of skimming a passage in reading. The key is to ask students one or two
questions that focus on the main idea or the tone or mood of the whole passage.

---- Choose the one that best suits the description above.



[405] IERAEER.C
[405] MZE.Z
[405] iEIn#EL4
[405] A.

Predicting
[405] B.

Receptive vocabulary

[405] C.

Listening for the gist

[405] D.

Transformation drills

[406] B! ERERR
[406] =T

It is aimed at developing students’ ability to produce sounds and varies from mechanical
imitation to production in meaningful context.

---- Choose the one that best suits the description above.



[406] IFHRZEZEA
[406] MZE.Z
[406] %IEL4
[406] A.

Production practice

[406] B.

Listening for the gist

[406] C.

Receptive vocabulary

[406] D.

Silent reading

[407] ERELERIERR
[407] BT

It refers to words that one is able to recognize and comprehend while reading or listening but
unable to use automatically in speaking or writing.

---- Choose the one that best suits the description above.



[407] IFHRZEZEA
[407] MWZE.Z
[407] ETEg4
[407] A.

Receptive vocabulary

[407] B.

The main aim of English language teaching

[407] C.

Top-down model

[407] D.

Socio-constructivist theory

[408] B! ERERR
[408] &

It is an individual activity with its main purpose for getting or extracting in formation although
sometimes we read for pleasure as well.

---- Choose the one that best suits the description above.



[408] IFHAZZEA
[408] MZE.Z
[408] %IEL4
[408] A.

Silent reading

[408] B.
Sight vocabulary
[408] C.
Predicting
[408] D.
Mapping

[409] =R
[409] &

It means the contents and tasks planned for the lesson should be within the learning capability of
the students.

---- Choose the one that best suits the description above.



[409] IFR@E=.C
[409] MZE.Z
[409] %IEL4
[409] A.

Receptive vocabulary

[409] B.

Communicative competence

[409] C.
Learnability

[409] D.
Predicting

[410] BB ERiERR
[410] &

Decide what role the teacher I splaying in the activity: The teacher has a word in his mind and
asks students to guess by asking only Yes/No questions until make the correct guess.

---- Choose the one that best suits the description above.



[410] IEFAZERB
[410] YEZE.Z
[410] JEIREL4
[410] A.
Silent reading
[410] B.
Participant
[410] C.
Predicting
[410] D.
Learnability

BRI

[411] &R
[411] &

Decide what role the teacher I splaying in the activity: While doing a writing task either
individually or in groups the students need to use a particular word they don’t know. So they ask
the teacher.

---- Choose the one that best suits the description above.



[411] IFHRZEZEA
[411] WZE.S

[411] T4

[411] A.

Resource-provider

[411] B.

Top-down model

[411] C.

Socio-constructivist theory

[411] D.

Learnability

[412] B FfER
[412] &

Learning a language only means knowing its structural rules and vocabulary according to the
functional view.

[412] IFFREZ.B
[412] MWEE.5
[412] 3EINEL.2



[412] A.IEF
[412] Bi&iR

[413]
[413]

Knowing a word only means knowing its pronunciation and stress as well as its spelling and
grammatical properties.

[413] IEFRZE=B
[413] ¥RE.Z
[413] 1EIEL.2
[413] A.IEFf
[413] BAEIR

[414] &
[414] &R

Traditional pedagogy tends to focus on one or two language skills and ignore the others .But in
real language use we use all skills, including receptive skills and productive skills.

[414] IFRZE=A
[414] ¥RE.Z
[414] 5%IREL2
[414] A.IEFf
[414] BAEIR

[415] =R
[415] &%



In the bottom-up model, listening for gist and making use of the contextual clues and background
knowledge to construct meaning are emphasized.

[415] IFFAE=B
[415] YRE.Z
[415] 1&EIEL.2
[415] A.IEFf
[415] B.AEIR

[416] AL F#fR
[416] =T

The problem-solving activities tend to be productive because there is a clear objective to be
reached or problem to be solved.

[416] IFHREZEA
[416] YEZE.Z
[416] ELNEL.2
[416] A.IEFf
[416] B.AEIR

[417] BB FTRR
[417] &+

By pre-reading activities, we mean tasks/ activities that students do before they read the text in
detail. Such activities could be pooling existing knowledge about the topic, predicting the contents
of the text, skimming or scanning the text or parts of the text for certain purposes, learning key
words and structures.



[417] IEBZ=A
[417] WZE.Z
[417] i%I0ZK.2
[417] A.IEH
[417] Bi&IR

[418]
[418]

FEn

o
H R

As a general rule, direct teacher correction of errors is encouraged rather than indirect teacher
correction to avoid damaging students’ self-esteem and confidence.

[418] IEFRZE=B
[418] YRE.Z
[418] 1EIEL.2
[418] A.IEFf
[418] B.AEIR

[419]  EREL IR
[419] &

In the brainstorming session, students can list all the ideas related to the topic on a piece of paper
or on the blackboard. Some ideas may be useful, while others may not. But this does not matter at
all. The important thing is to get students to think freely and put down all possible ideas that come
to their minds.

[419] IEFREZE
[419] MWEE.Z
[419] #EINEL.2



[419] A.IEF
[419] Bi&iR

[420]
[420]

When we use a listening text as a model for the students’ speaking, and a reading text as a model
for the students’ writing, we call the common practice simple integration.

[420] IFFBZZ=.A
[420] YERE.Z
[420] 1EIEL.2
[420] A.IEFf
[420] B.EIR

[421] L JUETE
4211 &F.

Testing is only one way of collecting information about students’ learning because it is formal,
and often standardized. Everyone is given the exact procedures for administering and scoring, the
same test materials and items, and the same norms against which the students are compared.

[421] IFMAZE=B
[421] YRE.S
[421] EIEL.2
[421] A.IEH
[421] BAEIR

[422]
[422]

=
H



According to the functional view, each language has a finite munber of structural items. To learn a
language means to learn these structural items so as to be able to understand and produce language.

[422] IFMAE=B
[422] YERE.Z
[422] 1EIEL.2
[422] A.IEFf
[422] B.AEIR

[423] AL F#fR
[423] &

In the stage of pre-learning, oractice is more effective when new language is clearly
perceived and taken into short-term memory by the learners.

[423] IFHREZEA
[423] Y¥ZE.Z
[423] EINEL.2
[423] A.IEFf
[423] BAEIR

[424] EREL FHFrER
[424] &+

Ur(1996) suggests that a good presentation of grammar should include both oral and written and

both form and meaning for ensuring understanding



[424] IFBZEZ=A
[424] YERE.Z
[424] 1EIEL.2
[424] A.IEFf
[424] BAEIR

[425] &R
[425] &R

Regarding vocabulary learning involves the understanding of sense relations among words.
Lexical items of this kind include word only collocations.

[425] IFFRZE=.B
[425] MZE.Z
[425] EINEL.2
[425] A.IEFf
[425] BiEIR

[426] RREYL.
[426] &R+

Spoken material is often heard many times in most cases like written material.

[426] IFFfREZ.B
[426] MEE.5



[426] ELIIEL.2
[426] A.IFH
[426] B.EIR

[427] =R
[427] &%

Speech is more likely to be distorted by the media which transimt sounds or background noise that
can make it difficult to hear clearly.

[427] I1EMEZR.A
[427] WZE.5S
[427] ETIEL.2

[427] A.IFF&
[427] BB

[428] AL FIHFrER
[428] &+

The listening activity doesn’t necessarily offer many environmental clues to meaning, just as in
real-life listening.

[428] IFFREZ=B
[428] YZE.Z
[428] ELEL.2
[428] A.IEFf

[428] B.igix




[429] AL FIHFrER
[429] &+

To teach speaking, we only need to allow time for grammar and vocabulary learning so that
students have sufficient linguistic competence.

[429] IFHe%
[429] YWERE.
[429]  15LNE.
[429] A.IEFf
[429] BAEIR

[430] &AL FIHFrER
[430] &+

Small group work is suggested in students’ talk in the foreign language because it increase the
time for each student to practise spacking in one lesson.

[430] IEMEER.A
[430] MWZE.Z
[430] EIIL.2

[430] A.IFH
[430] B.EIR

[431] BB MR
[431] &+

Effective readers usually ahve a clear purpoese in reading, read silently,read word by word and
concentrate on all information of the text.



[431] IFFRZE=B
[431] ¥RE.Z
[431] 1&EIEL.2
[431] A.IEFf
[431] BAEIR

[432]
[432]

Reading comprehension involves extracting the relevant information from the text , coonecting the
information from the written message with one’s own knowledge to arrive at an understanding.

[432] IFFREZXRA
[432] MWEE.5
[432] 3EINEL.2

[432] A.IEF
[432] Bi&iR

[433] A F#fR
[433] &

Reading tasks should be designed to encourage selective and intelligent reading for the main
meaning rather than test the students’ understabnding of trivial details.

[433] IFHAZZEA
[433] MWEE.Z
[433] 3EINEL.2



[433] A.IEFf
[433] Bi&iR

[434] FEEL
[434] EEF-

Skimming is used to get the main idea of the text and scanning is for specific information only.

[434] IFMAE=B
[434] WZE.Z
[434] EINEL.2
[434] A.IEFf
[434] BiHIR

[435] RES
[435] T

Making inferences reequires the reader to use background knowledge in order to infer the implied
meaning of the author.

[435] IFRRZ=.A
[435] YEZE.Z
[435] EIZEL.2
[435] A.IEFf
[435] Bi&iR

[436] RE
[436] T



Braistorming can allow students list all the ideas related to th etopic on a piece of paper or on the
blackboard.These ideas may be useful or not, which is to get students to think freely and put down
all possible ideas that come to their minds.

[436] IFFREZEA
[436] YERE.S
[436] ELNEL.2
[436] A.IEFf
[436] B.EIR

[437] FEEL R
437 T

Task 4 on page 57.

[437] IFFRBZRA
[437] WEE.5
[437] 3EIEL1




